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EDUCATING DURING A HEALTH 
EMERGENCY: AN INTEGRATIVE REVIEW 
OF THE LITERATURE FROM 1990 TO 2020

Kathlyn E. Elliott, Katie A. Mathew, Yiyun Fan,  
and David Mattson

ABSTRACT

Prior to 2020, empirical research and reports on approaches to education during 
health crises were limited. They focused primarily on reporting local-level response 
and provided only limited analysis. Various historic epidemics, like SARS, Ebola, and 
HIV/AIDS, provided important lessons about educational efficacy during major health 
emergencies. However, the sudden emergence of the COVID-19 pandemic led to an 
explosion of research on educating during a worldwide health crisis. This integrative 
literature review (Torraco 2005) uses the INEE Minimum Standards framework to 
conceptualize the response to pandemics and epidemics from 1990 to 2020. The research 
analyzes 124 empirical studies, practitioner and governmental reports, and historic 
accounts of Ebola, SARS, and other epidemics, as well as early responses to COVID-19, 
in order to understand how education stakeholders continued educating during the 
spread of highly communicable illnesses. The high-level themes that emerged included the 
foundational role of context and community support; access to an equitable education 
in the digital age; the social-emotional wellbeing of teachers and students; teachers’ role 
in adapting curriculum and pedagogy; the need for additional training and support for 
teachers; and the opportunity for a creative shift in practices and policies in education.

INTRODUCTION

The COVID-19 pandemic disrupted education globewide, and even countries not 
accustomed to delivering education in emergencies had to develop strategies for 
emergency teaching (Hodges et al. 2020). Consequently, research on educating 
during a worldwide health crisis exploded, in particular to find alternatives to 
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face-to-face teaching to help mitigate the spread of viral disease. Prior to 2020, 
research on providing education during health crises was limited; there were 
isolated reports and localized studies, but a broad understanding of teaching 
during a health crisis had not been achieved. Because epidemics and pandemics 
provide important lessons about providing education effectively during major 
health emergencies, we conducted an integrative literature review to explore what 
has been learned and written about education in emergencies, both from historic 
disease events and during the first year of the COVID-19 pandemic.1 

An epidemic is a sudden outbreak of a disease in a certain geographic area, whereas 
a pandemic is an outbreak of a disease across several countries or continents 
(CDC 2012). Between the years 1990 and 2020, epidemics and pandemics affected 
education around the world. Previous pandemics, such as sudden acute respiratory 
syndrome (SARS) in 2003 and influenza type A (H1N1) in 2009, led to mass 
school closures to limit the spread of the viruses (Brown et al. 2011; Davis et al. 
2015; Fox 2004). The HIV/AIDS pandemic, which began in 1981 (CDC 2021), 
put a devastating strain on schools and families in sub-Saharan Africa (Robson 
and Sylvester 2007; Shaeffer 1994) and became an important global public health 
education challenge (Van Rompay et al. 2008). Although the MERS epidemic in 
2012 and Ebola in 2014 were contained geographically, they posed a threat to 
education in the regions where they occurred (Jalloh and Raschid 2018). Both 
had long-term consequences for education outcomes (Smith 2021) and negatively 
affected students’ psychosocial wellbeing (Al-Rabiaah et al. 2020). However, no 
prior disease events have had the same degree of global impact on education as 
the COVID-19 pandemic that began in 2020. 

When evidence from previous disease events is considered in combination with 
emerging evidence from COVID-19, it is essential to ensure that access to education 
is disrupted as little as possible. Much of the literature examined in our review 
addressed underresourced contexts, where foreign aid was used for education 
projects run by nongovernmental organizations (NGOs) and United Nations 
agencies. Some local research universities, governments, and organizations had 
researched particular communities’ responses to such a crisis in well-resourced 
countries. Both situations are significantly different from the COVID-19 pandemic, 
thus it should be acknowledged that, while the existing literature provides insights 
on past events, it also highlights the novelty of COVID-19.

1	  The integrative literature review, as defined by Torraco (2005), is a distinctive form of research that 
generates new knowledge about the topic reviewed. 
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Education is a fundamental human right articulated in the UN Declaration 
of Human Rights (UNESCO-IIEP 2022), and it must be provided for, even in 
emergency situations such as conflict, disaster, and disease outbreaks (Burde et 
al. 2017). To ensure a quality, coordinated humanitarian response in communities 
affected by disaster, the Inter-agency Network for Education in Emergencies (INEE 
2012) established the Minimum Standards Framework (MSF) for education in 
emergencies. The MSF provides a base of technical knowledge and good practice 
to ensure that all children and youth will have access to safe, quality education, 
even in crisis situations. However, educating during a disease emergency presents 
a particular set of constraints for education stakeholders in terms of delivering 
quality education in a coordinated and equitable manner. In this integrative 
literature review, we explore how education stakeholders globewide implemented 
the five MSF domains during disease events. We employed the MSF to map the 
education response to pandemics and epidemics from 1990 to 2020. The research 
questions that guided this review are: 

1.	What affordances and challenges do teachers, instructors, and school leaders 
experience during health emergencies? 

2.	What pedagogical and curricular tools were most effective and equitable for 
teaching and learning in various emergency contexts? 

3.	What lessons from previous epidemics have been applied during the 
COVID-19 crisis?

ANALYTICAL FRAMEWORK

In this article, we employ the MSF as an analytical framework to understand 
more fully how the international community has responded to pandemics and 
epidemics. The MSF has five key domains: foundational standards (community 
participation, coordination, analysis); access and learning environment; teaching 
and learning; teachers and other educational professionals; and education policy 
(INEE 2012). We examine community participation, Domain 1, which many of the 
articles reviewed said was crucial to a successful education response (Jameson et 
al. 2020). Bromley et al. (2017) stressed that community support is key to success 
and gave an example of effective community resilience that stemmed from high-
touch, bidirectional learning, such as frequent trainings for at-risk populations 
and diverse partnerships with the local government that are led by community 
members. Domain 2 highlights the importance of access, to education broadly and 
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to the virtual and physical spaces where emergency education is often provided, 
especially during disease outbreaks (INEE 2021). Domain 2 (INEE 2012) also 
includes concerns about personal safety during a disease outbreak, which has 
been interpreted primarily as psychosocial wellbeing and hygiene. Domain 3 
includes curricula, training, professional development, pedagogy, and assessment. 
This was a particularly fruitful area that offered many research studies, especially 
around curriculum and pedagogy, and teacher training; therefore, we separated 
these items into two sections in our findings. We combined teacher training with 
Domain 4, which covers the recruitment and selection of teachers, as well as the 
conditions of their work, supervision, and support. Domain 5 focuses on education 
law, policymaking, and implementation. For the purposes of this review, Domain 
5 was understood to address policy changes, and it captures creative responses 
to educating during disease emergencies. 
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Figure 1: MSF and Findings
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In our literature analysis, we did not flesh out all aspects of each domain. This 
article reflects the way the literature conceptualizes each domain and highlights 
gaps in how each area is understood in the research and in published works. 
There are gaps in equitable access, effective distance learning strategies (INEE 
2021), and concerns about teacher support (World Bank 2020) and the mental 
health of students (Chang-Bacon 2021) and teachers (Chabbott and Sinclair 2020). 

METHODOLOGY

Torraco (2005) argued that a chief purpose of an integrative literature review is 
to address emerging topics that would benefit from a holistic conceptualization 
and a synthesis of the literature to date, and to offer a new perspective. This is 
different from a traditional literature review, which summarizes the existing 
literature without offering analytical commentary. The purpose of this integrative 
literature review is to review the literature that has emerged around education 
responses to prior epidemics, such as Ebola, MERS, SARS, H1N1, HIV/AIDS, and 
early responses to the COVID-19 pandemic. It does not seek to systematically 
review all literature on the topic of educating during disease outbreaks, and 
instead combines perspectives to support a theoretical model (Snyder 2019). The 
INEE MSF was the guiding framework for this review. 

While literature reviews enable researchers and practitioners to map and survey 
a given field, they are limited in two significant ways. They only consider work 
documented in academic and government reporting systems, which leaves 
important work unacknowledged or unseen. In addition to this limitation, our 
search was limited to articles in the English language and to studies on formal 
schooling. We found few studies focused on highly marginalized populations, 
street children, rural students, and ethnic and religious minorities. 

We undertook this review in two stages, the first starting in April 2021. The 
authors began by conducting a search via Google Scholar, ERIC, and EBSCOhost 
using key search terms (Table 1). The search was limited to the period beginning 
January 1990 and ending December 2020. We chose 1990 as our earlier boundary 
to include the HIV/AIDS epidemic and the beginning of access to personal 
technology, such as at-home computers and the internet. We selected December 
2020 as the end date because it enabled us to document publications about the 
early stages of the COVID-19 pandemic. 
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We crossed the primary search terms related to specific disease events with 
secondary and tertiary search terms related to education (Table 1). This 
combination of search terms, which was designed to capture articles related to 
education responses to epidemics and pandemics, returned empirical studies, 
practitioner and government reports, and historical accounts. In the first stage 
of the review, the authors reviewed the abstracts of all articles resulting from 
the search. This included all articles related to P-20 education, higher education, 
formal and nonformal education, teachers, students, school administrators, 
and education environments. We excluded articles that focused on medicine or 
medical education, were intended for a medical audience, and/or related to public 
health campaigns. When there were questions about whether an article qualified, 
the team made the decision together. The articles that met the inclusion criteria 
were then organized according to emergent themes: health/hygiene education, 
pedagogy, equity, leadership/administrators, students, teachers/instructors, social-
emotional learning and psychosocial wellbeing, and creativity.

Table 1: Search Terms
Primary Search Terms Secondary Search Terms Tertiary Search Terms

Ebola Pedagogy P-20
SARS Curriculum Online
MERS Teaching Alternative
H1N1 Education Remote

HIV/AIDS Hygiene Distance
COVID-19 Social-Emotional Learning

Psychosocial

Access

In the second stage of review, the researchers reviewed the selected articles in 
greater depth. The main ideas of each article were coded according to the five 
MSF domains. The main goals were to critically analyze the literature according to 
different areas of concern and to examine the body of literature for best practices 
and for gaps in services provided or communities served (Snyder 2019). In total, 
we reviewed 124 articles (Table 2). We debated adding an additional domain 
because of the significant number of articles that listed best practices without 
discussing them in depth; it seemed that a new type of literature was developing 
before our eyes. However, because many of these best practices fit into the existing 
domains and we had not fully fleshed out a theory that explained the new type 
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of literature we were seeing, we decided against adding an additional domain. 
This subsection of literature is discussed in the conclusion.

Table 2: Results of Coding

Emergent Themes Number of Articles Coded

Context and community support 26

Access to an equitable education 53

Social-emotional and psychosocial wellbeing 17

Teachers and other professionals 62

Creative shifts in practices and policy 15
Note: Forty-nine articles were double coded and are reviewed in more than one category.

FINDINGS

We discuss our findings from the articles in accordance with the five MSF 
domains: the foundational role of context and community support, access to an 
equitable education in the digital age, teachers’ and students’ social-emotional 
and psychosocial wellbeing, teachers’ role in adapting curriculum and pedagogy 
and their need for additional training and support, and the opportunity for a 
creative shift in education practices and policies.

Domain 1: Context and Community Support

Research has demonstrated that community participation is the key to successful 
emergency responses (Jameson et al. 2020). The first domain of the MSF emphasizes 
community participation as it relates to community practices and resources in a 
time of need; however, a clear definition of “community” is lacking (INEE 2012). 
For this review, the term can be understood broadly as both geographic (e.g., 
neighborhood) and relational (e.g., professional) communities where members 
feel a sense of belonging, fulfilled needs, and connection (McMillan and Chavis 
1986). In the education context, it can refer to schools, institutions, districts, 
professional teacher networks, and online learning communities, to name a few.

Public policies and empirical research in education highlight the role of 
community participation and engagement in public health crises. The CDC 
(2014) recommends, for example, that universities collaborate with their local 
communities to develop an influenza pandemic response plan. In a crisis context, 
healthy community-school partnerships can help provide emergency assistance, 



Journal on Education in Emergencies26

ELLIOTT ET AL.

Journal on Education in Emergencies

support for the emergency transition of schools to virtual or remote learning, 
family assistance, and community outreach (Valli, Stefanski, and Jacobson 2016). 
Collaborative efforts within school districts have the potential to enhance disaster 
preparedness (Burke et al. 2015). Emergency contexts, including public health 
crises, can create challenges for school-community partnerships, including 
interrupting the normal operation of institution-sponsored community services 
such as schooling, child care, and health care, but crises can also present unique 
opportunities to build relationships and improve regional resilience (Sutton and 
Tierney 2006). Saleh and Mujahiddin (2020) argue that higher education’s role in 
implementing community empowerment practices during COVID could provide 
new models of community participation after emergencies (Iyengar et al. 2021). 

Communities in a crisis context can also be relational. In response to educators’ 
concerns about maintaining a sense of community in emergency remote learning 
environments, researchers have explored ways teachers can encourage engagement 
in order to maintain students’ sense of belonging (Gares, Kariuki, and Rempel 
2020). During the COVID-19 pandemic, institutions made an effort to maintain 
a sense of community, including by organizing virtual campus events (Fritz et al. 
2020). Researchers adopted the concept of a community of practice (CoP; Lave 
and Wenger 1991) to describe education communities that enable learning to 
take place in situ through social participation and coconstruction, like teaching 
apprenticeships. Bolisani et al. (2020), who conducted a case study on the CoP 
among faculty members at an Italian university during the COVID-19 pandemic, 
identified characteristics such as a flexible management style, diverse skills and 
levels of involvement, and self-organization as important in building effective CoP 
models in emergency contexts. While CoP are often conceptualized as a type of 
professional learning, the literature demonstrates that these groups also provide 
emotional support and a sense of cohesion that mimic in-person communities.

Emergencies affect the stability of communities by interrupting people’s usual 
roles, relationships, and activities (UNESCO 2010). In-person communities can 
be disrupted by epidemics and pandemics when social distancing is required, 
which may help to explain the limited literature on place-based communities 
in health crises compared to the plethora of research on online communities. 
Informal, self-directed online communities and networks serve as an alternative 
to in-person communities in emergency contexts (Macia and Garcia 2016). For 
example, at the onset of the COVID-19 pandemic, a community of teachers 
and administrators at a Dutch university shared their knowledge about remote 
teaching (Wolfensberger and Ding 2020). Social media have been used increasingly 
to share resources and build community among educators and academics during 
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health crises (Greenhow and Chapman 2020; Sobaih, Hasanein, and Elnasr 2020). 
However, despite the immense opportunities they present to build community 
and encourage participation in said online communities in emergencies, social 
media are still underutilized by education stakeholders (Fan and Elliott 2022).

Domain 2: Access to an Equitable Education

Access continues to be the greatest education challenge during disease outbreaks. 
While it is also a central challenge during natural disasters and civil conflicts, 
disease emergencies require different solutions. It must be understood how disease 
affects education access; technology can make it seem easier but it often simply 
creates new hurdles. Cutri, Juanjo, and Whiting (2020), for example, highlight 
the way remote teaching can hide equity issues. It is important that researchers 
continue to investigate how physical distance and remote teaching affect both 
the perception and the measurement of education access and equity.

Hoadley (2007) looked at school as a place where students could be cared for during 
the HIV/AIDS epidemic, arguing that understanding school as a place of care is 
crucial to protecting the key mission of schooling—teaching and learning. While 
there was concern about providing accessible and equitable education during 
the HIV/AIDS epidemic, face-to-face education continued. The combination of 
remote virtual and in-person learning, also known as blended learning, during 
the COVID-19 pandemic raises questions about what care looks like in virtual 
and remote spaces and how educators can provide care in both synchronous and 
asynchronous environments.2 

Specific concerns about access to education include reaching rural students and 
students with learning difficulties, and providing the special education supports 
they need. Jameson et al. (2020) find that, during school closures, students in rural 
areas with special education designations, such as those with autism or dyslexia 
who require augmentative and alternative communication, may not receive the 
services they qualify for. Schwartzman (2020) adds that most online platforms 
are not adaptive for those who have disabilities. Some schools concerned about 
not being able to provide adequate services for students in special education did 
not transition to remote learning at all (Jameson et al. 2020). Rural schools tend 
to be underresourced, and rural students are less likely than their suburban and 

2	  Synchronous classes run in real time, with students and instructors attending together from different 
locations. Asynchronous classes run on a more relaxed schedule, with students accessing class materials 
during different hours and from different locations; see https://thebestschools.org/resources/synchronous-
vs-asynchronous-programs-courses/.
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urban counterparts to have a computer or internet access at home or to own a 
smartphone, which makes it harder for the rural students to access curriculum. 
Moreover, teachers in rural schools often lack professional development in 
technology and special education training. Based on quantitative data from Sierra 
Leone and Guinea during the Ebola outbreak, Smith (2021) argues that rural 
and poor students are most likely to leave school during disease emergencies. 
García and Weiss (2020) show that the COVID-19 pandemic has exacerbated the 
opportunity gaps between wealthier and poorer students, especially those who 
lack access to food, shelter, and health care. University students in the United 
States faced barriers to success in their courses, due mostly to challenges with 
internet connectivity, and some struggled with housing insecurity; both problems 
were greatest for non-White first-generation and female students (Gillis and Krull 
2020). According to the Kansas State Department of Education (2020), immigrant 
students in Kansas face unique challenges, such as not being able to access school 
information in their native language, and they suggest potential solutions, like 
making school- and district-level plans for multilingual families. Disengagement 
is another concern for educators in largely minoritized and poor communities, as 
it leads to poor achievement, frequent absence, and disruptive behavior (Drane, 
Vernon, and O’Shea 2020). Roman’s (2020) findings on disengagement extend to 
preservice teachers, who also are susceptible to disengaging from their learning.

The literature also shows that a range of responses to schools’ concerns about 
digital inclusion emerged during the COVID-19 pandemic (García and Weiss 
2020), including the use of TV channels in New Zealand and Australia. Portugal 
delivered all educational materials through the mail, and the United Arab 
Emirates set up a technical hotline for students who encountered technology 
troubles (Drane et al. 2020). As has been made clear during the current pandemic, 
the lack of access to personal technological devices can be a major challenge 
during a crisis. Allier-Gagneur et al. (2020) argue that national or international 
policies could be implemented to lower the cost of these devices, such as by 
lifting taxes, using Universal Service and Access Funds to bring down costs, or 
allowing installment payments. They note that limited internet connectivity is 
another major concern. Rush, Wheeler, and Partridge (2014) argue that access to 
the internet and technological devices during emergency situations often depends 
on the generosity of companies; Verizon, for example, gave US$43 million to 
New York City Public Schools to use to bridge the digital divide (Verizon 2022). 



29December 2022

EDUCATING DURING A HEALTH EMERGENCY

Access to internet-connected devices is an especially significant problem in 
countries and regions where there is poor internet connectivity. Adnan and Anwar 
(2020) looked at higher education in Pakistan, where funding to keep up with 
technology was lacking even before the COVID-19 pandemic. Qazi et al. (2020) had 
similar findings in Brunei and Pakistan, where rural students were less satisfied 
with online learning than their urban and suburban counterparts. Students in 
Pakistan also found it difficult to access the curriculum online, saying that internet 
connections were too expensive and they had trouble with connectivity (Adnan 
and Anwar 2020). Jalloh and Raschid (2018) highlighted similar problems during 
the Ebola epidemic in Sierra Leone, where many universities cancelled classes 
for an entire year. Samuel et al. (2020) showed that, in Nigeria, internet is not 
advanced enough to support e-learning for all students; for example, in some 
rural areas there is no regular power supply.

The literature demonstrates that some of the challenges faced by students during 
health emergencies break down around gender. For example, girls globewide bear 
more responsibility than boys for household chores and are less likely to have 
access to internet and devices (Allier-Gagneur et al. 2020). Evans (2002) looked 
at the relationship between education and HIV/AIDS among street children in 
Tanzania. While all these children come from extremely poor families, those 
who lost parents to AIDS were in an even more precarious situation, a problem 
exacerbated by gender. In a system of fee-paying schools, where many orphaned 
students have to work rather than attend school, young women are often vulnerable 
to sexual and labor exploitation (Robson and Sylvester 2007). During the HIV/
AIDS crisis, teenage girls were especially vulnerable to contracting the disease, 
as many engaged in sexual relationships to fund their education (Evans 2002). 
Girls were similarly affected by Ebola; in Sierra Leone, government policy shifted 
after the Ebola epidemic (Lázaro Lorente et al. 2020), and pregnant girls were no 
longer allowed to attend school (Pärnebjörk 2016). Menzel (2019) problematized 
this policy, arguing that many young women in Sierra Leone were pregnant 
before Ebola, but the increased concern over maintaining foreign funding from 
the international community led to more emphasis on the rate of pregnancy in 
young women. Smith (2021) also questioned the impact the Ebola epidemic had 
on girls and orphans dropping out of school, finding relatively limited data to 
support claims that these were the populations that had been most affected. The 
effects disease emergencies have on teachers also affect access to education more 
broadly. Robson and Sylvester (2007) highlighted the loss of teachers in Zambia 
during the HIV/AIDS epidemic, which made class sizes larger and limited the 
number of students who could be enrolled. Santos and Novelli (2017) stated that 
teachers in Liberia were without work during Ebola due to the school closures, 
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which increased their economic precarity and resulted in a shortage of teachers. 
As a result of this shortage, along with restrictions on class size to control Ebola, 
many students were pushed out of the education system (Santos and Novelli 2017).

Domain 3: Social-Emotional and Psychosocial Wellbeing

A 2018 addition to INEE’s MSF defines psychosocial support as “processes and 
actions that promote the holistic wellbeing of people.” This addition encouraged 
national governments and the international aid community to adjust curricula, 
such as by including an emphasis on self-confidence and hope. The global 
community’s broader emphasis on ensuring developmental psychosocial support 
and wellbeing for teachers and students coincided with the onset of the SARS 
epidemic, as well as the ongoing Ebola and HIV/AIDS crises, which means the 
literature has been concerned with both mental and physical health since the 
Sphere Guidelines were published in 1997 (Alfadhli and Drury 2016).3

Our analysis revealed two important themes. First, the impact of emergencies differed 
according to social and cultural contexts; second, it differed according to the specific 
disease. A meta-analysis by Burde et al. (2015) suggests that the social-emotional needs 
of students in areas of protracted conflict and natural disasters may differ from the 
needs of students in areas where the threat has subsided. A study related to cases of 
MERS among medical students also highlighted disparities in how people of different 
genders respond to psychological threats, with females having a higher mean stress 
average than males (Al-Rabiaah 2019). External factors, such as war and conflict, also 
contribute to a pandemic’s impact on the psychosocial and emotional wellbeing of 
students and teachers (Murray 2019). 

Violent conflict can lead to the spread of disease and disrupt the basic social 
networks that promote social-emotional health, including schools, which have a 
social contract with parents stipulating that they will provide a degree of safety 
for their children. This was seen in Liberia, with schools navigating a delicate 
balance of fulfilling the expectations of parents and the need for public safety 
as communities recovered from Ebola outbreaks (Santos and Novelli 2017). 
Quarantine protocols also severely disrupt social routines, and parents fear both 
possible infection and quarantine restrictions. National volunteers, implemented 
as part of the Liberian Ministry of Education’s response to Ebola, particularly 
those familiar with the local communities, helped address both practical safety 
protocols and social dynamics. In a comparison of a student population in 

3	  See https://en.wikipedia.org/wiki/The_Sphere_Handbook. 
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Guangzhou China and the general public in Hong Kong, Gu et al. (2015) found 
that students in Guangzhou held unsubstantiated beliefs about the threat of H1N1 
and experienced higher levels of anxiety than the Hong Kong public because of 
these false beliefs. Interventions by university counseling centers that prioritized 
contextual and cultural knowledge proved more successful in helping students 
cope with stress during the SARS epidemic. Longitudinal data provide evidence 
that the needs of students and teachers during stressful times diverge across 
differences in gender and culture. Ignoring these differences may cause educators 
to misunderstand how cultural identity informs individual students’ choice of 
mechanisms to cope with anxiety and stress (Main et al. 2011). 

A consistent finding across these diverse contextual factors is that psychosocial 
distress during a pandemic is a direct result of interrupted schooling. Chang-
Bacon (2021) highlights the difficulty faced by students whose schooling was 
interrupted and suggests that traditional concepts of how interrupted schooling 
affects students may need to be adjusted to reflect the experiences of those who lost 
academic advancement and suffered psychosocial distress due to having to learn 
remotely during COVID-19. School routines and rituals support resilience because 
they provide children with an element of a normal life and a sense of consistency 
(Burde et al. 2015). Their relationships with their peers and teachers also provide 
important emotional and developmental support, and the destabilization of 
their normal routines is a common cause of psychosocial distress (INEE 2018). 
Recognizing the importance of these relationships and the distress caused by 
isolation helps to determine the appropriate education response. According to 
Crosby, Howell, and Thomas (2020), trauma-informed teaching practices focus 
on developing teacher-student-peer relationships to combat the effects of trauma 
on psychosocial wellbeing. They also point out that necessary social-distancing 
guidelines may interfere with teachers’ ability to encourage healthy relationships 
with and between their students. Helping teachers model emotional regulation 
skills, encouraging conversation to give students an opportunity to process their 
experiences, and increasing the amount of time spent interacting playfully with 
peers are pedagogical strategies recommended in multiple articles reviewed for 
this study, especially for high-risk children (Çifçi and Demir 2020; Crosby et al. 
2020; Roman 2020). 

Psychosocial distress and challenges to wellbeing may not affect every population 
the same way. Minahan (2020, 24) points out the disparate impact COVID-19 
has had on populations within the United States: “The pandemic is also widening 
the achievement gap for children living in poverty and children of color, who 
are experiencing higher rates of illness, death, and economic impact…the 



Journal on Education in Emergencies32

ELLIOTT ET AL.

Journal on Education in Emergencies

disproportionate impact of the pandemic on the mental health of children of 
color must be addressed as we return to classrooms.” One obstacle facing school 
administrators who are making changes that center on student mental health and 
wellbeing is the constant pressure they feel to address academic performance in 
order to prepare for standardized testing. Chang-Bacon (2021) writes that tension 
exists between school administrators’ desire to get students back on track and to 
look after their mental health and wellbeing. 

Domain 4: Teachers and Other Professionals

The literature on teaching and learning that emerged in response to educating 
during disease events underscores the role teachers play in effectively adapting 
curriculum and pedagogy to provide quality education in emergencies. The studies 
reviewed revealed three major themes related to teachers’ effectiveness during 
major health crises: individual teachers’ and systems’ characteristics, teachers’ 
use and adaptation of digital tools, and pedagogical barriers to providing quality 
education.

Teachers’ success in adapting to new education contexts during epidemics/
pandemics has been linked to individual teachers’ and systems’ characteristics. 
Preliminary findings indicate that teachers’ agency was activated by the COVID-19 
pandemic as they adapted to an uncertain teaching environment (Gudmundsdottir 
and Hathaway 2020). Individual affective factors were correlated with university 
instructors’ willingness to take risks with online teaching (Cutri et al. 2020). On 
a systems level, instructors’ autonomy, greater academic freedom, and curriculum 
control led to a more positive experience of online teaching (Perrotta and Bohan 
2020). School-based supports have previously been shown to mitigate technology-
related stress by improving teachers’ sense of computer self-efficacy (Dong et al. 
2019). Several articles across the literature cited the importance of supporting 
teachers during health crises (Rasmitadila et al. 2020; Rupnow et al. 2020), but 
whether they received timely and necessary supports was less well understood.

A major challenge teachers must navigate during a health crisis is to adapt their 
instruction to new modalities. In Hong Kong, SARS provided the impetus for 
the use of digital tools to provide education from a distance (McNaught 2004). 
Teachers there experienced the rapid transition to digital education with mixed 
results (Fox 2004). During Ebola, low-tech digital solutions were used in Guinea 
and Sierra Leone, especially radio broadcasts (Hallgarten 2020), which had a 
demonstrated positive impact on students’ retention of basic concepts (Barnett 
et al. 2018). The onset of COVID-19 and the prevalence of modern technology 
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catalyzed the global use of digital tools to educate more holistically to focus 
not only on academics but also on social and emotional wellbeing during the 
pandemic (Carrillo and Flores 2020; Mishra, Gupta, and Shree 2020). Long-
term lockdowns during COVID-19 forced teachers to continue educating while 
adapting to new modalities. They found digital tools useful for instructional 
planning and delivery but challenging for differentiation and assessment (Research 
for Action 2020; Rupnow 2020). Hirsch and Allison (2020) argue that remote 
learning underscores the need for a high-quality, grade-appropriate curriculum. 
Unfortunately, empirical studies done during COVID-19 reveal that adapting 
curricula for remote delivery and differentiating the lessons to meet the needs 
of different learners has been challenging in practice (Alhumaid et al. 2020; 
Gillis and Krull 2020; Mishra et al. 2020; Schwartzman 2020; Tajik and Vehedi 
2021). Huber (2020) argues that online education relegates teachers to the position 
of the helpdesk and perpetuates systemic inequities by altering the nature of 
communication and relationships.

A pedagogical barrier frequently cited is students’ level of participation in digital 
learning. Their lack of participation is attributed to two main issues: engagement and 
accessibility. The first relates to students’ indifferent attitude toward online learning 
(Alhumaid et al. 2020; Pattenaude and Caldwell 2020), which is a difficult obstacle to 
overcome. The challenge of engaging students in digital learning led Gillis and Krull 
(2020) to conclude that the choice of instructional technique is less important than 
how well implemented it is. The COVID-19 pandemic highlighted another barrier: 
the broader systemic inequities that affect online education (Tajik and Vehedi 2021). 
The gap between students from different socioeconomic backgrounds—the haves and 
have nots, remote rural and urban affluent—affects the students’ success (Mishra et 
al. 2020). Applying the same pedagogical approach to all and expecting the same 
results is bound to fail, due to the digital divide in students’ access, skill, and available 
technology (Schwartzman 2020). Some predict that the learning loss associated with 
COVID-19 school closures will have a disproportionate impact on disadvantaged 
students (Kuhfeld et al. 2020). 

Domain 5: Creative Shifts in Practices and Policies

Another area that emerged in the literature review was that disease emergencies 
offer an opportunity for a creative shift in practices and policies using the 
resources available and considering the constraints in novel ways. Prior disease 
events illuminated educators’ innovative adaptation of health and hygiene content 
to reach at-risk individuals. In rural India, for example, educators developed a 
peer-education model to educate low-literacy communities about the risks of 
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HIV/AIDS (Van Rompay et al. 2008). Evidence from the Ebola outbreaks in 
West Africa showed that educators collaborated to address health education and 
training needs by providing massive open online courses (Evans et al. 2017). 

Other examples of creative adaptations appear in curricula and student inquiry. 
In the United States, a significant number of high school science teachers used the 
Ebola crisis to present scientific concepts, and some teachers even developed hands-
on laboratory activities related to the disease (Smith et al. 2016). The COVID-19 
pandemic provided the impetus for biochemistry instructors to model science 
inquiry (Zewail-Foote 2020). Drake and Reid (2020, 6) argue that COVID-19 
presented a “wicked problem” and that it gave teachers the opportunity to design 
learning that enabled students to have a big-picture perspective. An effective 
shift in pedagogy can have a positive impact on student learning in terms of 
creativity, academic progress, and autonomy (Bubb and Jones 2020). However, not 
all students have been able to access effective pedagogy during COVID-19 (Sondah 
2020). It is important to acknowledge that, although education emergencies can 
catalyze beneficial changes to curricula, they also uncover contemporary social 
challenges which further reinforce inequality in students’ access to curriculum. 

Many institutions that were reluctant to change their traditional pedagogical approach 
had no option but to shift entirely to online teaching during the pandemic (Dhawan 
2020). As the future of education is reformed postpandemic, various scholars urge 
thoughtfulness. Nóvoa and Alvin (2020) argue that the pandemic has revealed the 
possibility of educational transformation and has brought much-needed reinforcement 
to the role of education as a common public good. Spicksley (2020) suggests that 
teachers’ conceptions of education have changed during the pandemic and caused 
them to be more pessimistic about the future of education. Shah, Paulson, and Couch 
(2020) warn that the responsibility for creating resilient education systems should 
focus not on individuals but on ecologies, and that policymakers and leaders should 
seek transformative solutions. In the existing literature, creative shifts are attributed 
mostly to teachers, which reflects their capacity for individual resilience during 
education crises. But, as Shah et al. (2020) suggest, resilience should be conceptualized 
as a process and approached from the organizational level.

Evidence in the literature of creative shifts and organizational resilience in national 
and regional policies was more limited. While some articles discussed ineffective 
policies, like Sierra Leone’s ban on pregnant girls attending school (Pärnebjörk 
2016), and made policy recommendations for how to limit learning loss (García 
and Weiss 2020), few articles directly documented creative pivots in government 
policy. One article evaluated the effectiveness of closing schools during H1N1 
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(Brown et al. 2011; Davis et al. 2015) and another documented whether schools 
had adhered to the government guidelines for school closures (Doyeema et al. 
2014). Brown et al. (2011) found that the cost of closing schools due to a lack 
of child care would far outweigh the cost savings of closing schools to prevent 
influenza. Davis et al. (2015) similarly demonstrated that school closings were 
reactive and largely ineffective at reducing influenza-like illness. Doyeema et al. 
(2014) showed that schools in Michigan generally adhered to statewide policies 
about closing schools, usually due to significant illness and absenteeism.

However, some education systems have noted creative shifts that anecdotally show 
improvements. The Roaring Forks school district in the US state of Colorado 
found that providing for families in need minimized barriers to education, while 
centralizing the curriculum eased teachers’ workload (Center on Reinventing 
Public Education 2020). The United Arab Emirates set up a national technical 
hotline for students having technology troubles (Drane et al. 2020), and other 
places, including the state of Kansas (Kansas Department of Education 2020), 
passed laws forbidding the cancellation of internet services for nonpayment. 
Malaysia passed a law allowing school funds to be used to purchase data packages 
for students in need (Rasmitadila et al. 2020).

The literature also included examples of places where shifting policy has further 
complicated or worsened a situation. In some areas of the United States, schools 
were canceled due to legal concerns about equitable access to instruction (Jameson 
et al. 2020). Ultimately, the research hints at the complicated nature of policymaking 
during disease emergencies. Some creative shifts in education policy led to positive 
outcomes, whereas others worsened an already challenging situation. 

CONCLUSION

The findings from this integrative literature review classified the extant literature in 
accordance with the five domains of  INEE’s MSF. The MSF was designed to guide 
humanitarian organizations’ delivery of education in emergencies. The advent of 
the COVID-19 pandemic has shown that disease crises pose unique challenges for 
education. In general, we found alignment with the MSF in the review, as many of 
the findings fell into one or more domains. Overall, the literature maintains that 
education institutions should deliver responses that respect cultural knowledge, 
expect different communities to experience different effects, and emphasize 
psychological wellbeing for both teachers and students. Research gathered from 
this review suggests that adjustments to curricula and pedagogy could be applied 
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effectively to address the needs of students and teachers. For example, supporting 
the social-emotional needs of students and teachers was found to be important, 
especially in high-risk groups and communities. Addressing students’ diverse 
needs means that schools’ often scarce resources are divided multiple times, and 
none of these needs receive enough funding. The literature points to the need 
for teachers to do more while simultaneously highlighting the fact that they 
are overworked and exhausted. This is also true of the parents and community 
members who partner with schools, the literature suggests.

Ultimately, the findings highlight that most of the concerns and recommendations 
in the literature are focused at the individual and school levels. There is significant 
research pointing out how individuals and schools can do more, but only limited 
recommendations about how society and governments at large can combat the 
challenge of educating during disease emergencies. For example, Domain 1 includes 
both community participation and coordination; while there is discussion in the 
literature of community involvement, there is little discussion of coordination, 
which is a natural place for government to step in. Shah et al. (2020) forewarned 
that the responsibility for resilience in providing education in emergencies should 
focus not on the individual but on the ecology. Focusing on individual resilience 
limits the discursive space for policymakers and leaders to engage in structural 
solutions to endemic emergencies. Resilience should instead be conceptualized as 
a process and should be approached from the organizational and societal levels. 
This means that teachers should be well paid, and that nations should ensure that 
they have an adequate number of teachers to respond in an emergency (Domain 
4). Additionally, conversations in the literature about access to education (Domain 
2) are mentioned as if it were a new problem, when in fact there has long been 
a gap between the rates at which wealthy and poor students access education. 
Instead of looking for one-time solutions, like radio programming, or finding 
ways to get cheap technology to students, nations perhaps should seek to create 
education systems that provide all students with the tools they need to succeed. 
Schwartzman (2020) argues that metastatic capitalism is partly to blame, as gaps 
in the education governments provide often are filled by wealthy individuals and 
countries with for-profit services, leaving the poor to fall farther behind. While 
we often shower praise on companies that offer free internet services or give out 
low-cost laptops, if these same companies were not receiving large tax breaks, 
money might be available to build the infrastructure that would enable all families 
to have wireless internet access or to fund schools adequately from the beginning. 
If we as a global community were to address the major social ills, there would be 
significantly fewer challenges during emergencies. This is where education policy 
(Domain 5) can clearly help solve some of these problems, like that of the Nordic 
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countries that emphasizes social services and education, thereby modeling for 
the world how to approach and prioritize national spending.

The literature revealed other important gaps besides the lack of policy guidance. 
Few articles referred to the wider community being involved in providing 
effective education, or to including the voices of vulnerable populations in key 
conversations. There also was no discussion of the LGBTQ+ populations’ access 
to education in disease emergencies. We also found few articles about the effects 
of MERS, perhaps because that research was published in languages other than 
English, as the virus was confined to one region. Only a few articles referenced 
educating in emergency experiences during disease outbreaks in South America.

It is important to note that, while many examples of successes and failures were 
found in the literature, all policies and practices should be implemented with 
the contextual nuances of each location in mind. This will ensure that poor 
and rural students in wealthy nations are not forgotten, and remind us that the 
low-tech, low-cost solutions successful in poor and low-resourced communities 
can also be implemented in high-resource contexts. This review also highlights 
the importance of planning for future epidemics and pandemics, and for other 
emergencies, while also working to address longstanding inequalities so that 
fewer people are in a truly desperate situation when the next emergencies arrive.

REFERENCES

Adnan, Muhammad, and Kainat Anwar. 2020. “Online Learning amid the 
COVID-19 Pandemic: Students’ Perspectives.” Journal of Pedagogical Sociology 
and Psychology 2 (1): 45-51. https://doi.org/10.33902/JPSP.2020261309.

Alhumaid, Khadija, Sana Ali, Anbreen Waheed, Erum Zahid, and Mohammed 
Habes. 2020. “COVID-19 & E-learning: Perceptions & Attitudes of Teachers 
Towards E-learning Acceptance in the Developing Countries.” Multicultural 
Education 6 (2): 100-15.

Allier-Gagneur, Zoe, Rachel Chuang, Chris McBurnie, and Björn Haßler. 
2020. “Using Blended Learning to Support Marginalised Adolescent 
Girls’ Education: A Review of the Evidence.” EdTech Hub 25. https://doi.
org/10.53832/edtechhub.0009.

https://doi.org/10.33902/JPSP.2020261309
https://doi.org/10.53832/edtechhub.0009
https://doi.org/10.53832/edtechhub.0009


Journal on Education in Emergencies38

ELLIOTT ET AL.

Journal on Education in Emergencies

Al-Rabiaah, Abdulkarim, Mohamad-Hani Temsah, Ayman A. Al-Eyadhy, Gamal 
M. Hasan, Fahad Al-Zamil, Sarah Al-Subaie, Fahad Alsohime et al. 2020. 
“Middle East Respiratory Syndrome-Corona Virus (MERS-CoV) Associated 
Stress Among Medical Students at a University Teaching Hospital in Saudi 
Arabia.” Journal of Infection and Public Health 13 (5): 687-91. https://doi.
org/10.1016/j.jiph.2020.01.005.

Barnett, Sarah, Jetske van Dijk, Abdulai Swaray, Tamba Amara, and Patricia 
Young. 2018. “Redesigning an Education Project for Child Friendly Radio: 
A Multisectoral Collaboration to Promote Children’s Health, Education, and 
Human Rights After a Humanitarian Crisis in Sierra Leone.” British Medical 
Journal 363: 123-29. https://doi.org/10.1136/bmj.k4667.

Bolisani, Ettore, Monica Fedeli, Valentina De Marchi, and Laura Bierema. 2020. 
“Together We Win: Communities of Practice to Face the COVID Crisis 
in Higher Education.” In Proceedings of the 17th International Conference 
on Intellectual Capital, Knowledge Management & Organizational Learning 
ICICKM: 72-80.

Bromley, Elizabeth, David P. Eisenman, Aizita Magana, Malcolm Williams, 
Biblia Kim, Michael McCreary, Anita Chandra, and Kenneth B. Wells. 2017. 
“How Do Communities Use a Participatory Public Health Approach to Build 
Resilience? The Los Angeles County Community Disaster Resilience Project.” 
International Journal of Environmental Research and Public Health 14 (10): 
1267. https://doi.org/10.3390/ijerph14101267.

Brown, Shawn T., Julie HY Tai, Rachel R. Bailey, Philip C. Cooley, William D. 
Wheaton, Margaret A. Potter, Ronald E. Voorhees et al. 2011. “Would School 
Closure for the 2009 H1N1 Influenza Epidemic Have Been Worth the Cost? 
A Computational Simulation of Pennsylvania.” BMC Public Health 11 (353): 
1-11. https://doi.org/10.1186/1471-2458-11-353.

Bubb, Sara, and Mari-Ana Jones. 2020. “Learning From the COVID-19 Home-
Schooling Experience: Listening to Pupils, Parents/Carers and Teachers.” 
Improving Schools 23 (3): 209-22. https://doi.org/10.1177/1365480220958797.

https://doi.org/10.1016/j.jiph.2020.01.005
https://doi.org/10.1016/j.jiph.2020.01.005
https://doi.org/10.1136/bmj.k4667
https://doi.org/10.3390/ijerph14101267
https://doi.org/10.1186/1471-2458-11-353
https://doi.org/10.1177/1365480220958797


39December 2022

EDUCATING DURING A HEALTH EMERGENCY

39

Burde, Dana, Ozen Guven, Jo Kelcey, Heddy Lahmann, and Khaled Al-Abbadi. 
2015. “What Works to Promote Children’s Educational Access, Quality of 
Learning, and Wellbeing in Crisis-Affected Contexts.” Education Rigorous 
Literature Review, Department for International Development. London: UK 
Department for International Development.

Burde, Dana, Amy Kapit, Rachel L. Wahl, Ozen Guven, and Margot Igland 
Skarpeteig. 2017. “Education in Emergencies: A Review of Theory and 
Research.” Review of Educational Research 87 (3): 619-58. https://doi.
org/10.3102/0034654316671594.

Burke, Rita V., Catherine J. Goodhue, Bridget M. Berg, Robert Spears, Jill Barnes, 
and Jeffrey S. Upperman. 2015. “Academic-Community Partnership to 
Develop a Novel Disaster Training Tool for School Nurses: Emergency Triage 
Drill Kit.” NASN School Nurse 30 (5): 265-68.

Carrillo, Carmen, and Maria Assunção Flores. 2020. “COVID-19 and Teacher 
Education: A Literature Review of Online Teaching and Learning Practices.” 
European Journal of Teacher Education 43 (4): 466-87. https://doi.org/10.10
80/02619768.2020.1821184.

CDC (Centers for Disease Control and Prevention). 2012. “Section 11: Epidemic 
Disease Occurrence.” Lesson 1: Introduction to Epidemiology. Atlanta: CDC. 
https://www.cdc.gov/csels/dsepd/ss1978/lesson1/section11.html.

CDC (Centers for Disease Control and Prevention). 2014. “Updated Preparedness 
and Response Framework for Influenza Pandemics.” Morbidity and Mortality 
Weekly Report 63 (RR06): 1-9. Atlanta: CDC. https://www.cdc.gov/mmwr/
preview/mmwrhtml/rr6306a1.htm.

CDC (Centers for Disease Control and Prevention). 2021. “The AIDS Epidemic 
in the United States, 1981-Early 1990s.” David J. Sencer CDC Museum: In 
Association with the Smithsonian Institution. Atlanta: CDC. https://www.
cdc.gov/museum/online/story-of-cdc/aids/index.html.

Center on Reinventing Public Education. 2020. “Keeping Learning on Track in 
a Crisis: Lessons from Roaring Fork School District’s COVID-19 Response 
Spring 2020.” American School District Panel. https://files.eric.ed.gov/fulltext/
ED608327.pdf.

https://doi.org/10.3102/0034654316671594
https://doi.org/10.3102/0034654316671594
https://doi.org/10.1080/02619768.2020.1821184
https://doi.org/10.1080/02619768.2020.1821184
https://www.cdc.gov/csels/dsepd/ss1978/lesson1/section11.html
https://www.cdc.gov/mmwr/preview/mmwrhtml/rr6306a1.htm
https://www.cdc.gov/mmwr/preview/mmwrhtml/rr6306a1.htm
https://www.cdc.gov/museum/online/story-of-cdc/aids/index.html
https://www.cdc.gov/museum/online/story-of-cdc/aids/index.html
https://files.eric.ed.gov/fulltext/ED608327.pdf
https://files.eric.ed.gov/fulltext/ED608327.pdf


Journal on Education in Emergencies40

ELLIOTT ET AL.

Journal on Education in Emergencies

Chabbott, Colette, and Margaret Sinclair. 2020. “SDG 4 and the COVID‐19 
Emergency: Textbooks, Tutoring, and Teachers.” Prospects 49: 51-57. https://
doi.org/10.1007/s11125-020-09485-y.

Chang-Bacon, Chris K. 2021. “Generation Interrupted: Rethinking “Students with 
Interrupted Formal Education” (SIFE) in the Wake of a Pandemic.” Educational 
Researcher 50 (3): 187-96. https://doi.org/10.3102/0013189x21992368.

Çifçi, Ferhat, and Abdurrahaman Demir. 2020. “The Effect of Home-Based 
Exercise on Anxiety and Mental Well-Being Levels of Teachers and Pre-
Service Teachers in COVID-19 Pandemic.” African Educational Research 
Journal 8: 20-28.

Crosby, Shantel D., Penny B. Howell, and Shelley Thomas. 2020. “Teaching through 
Collective Trauma in the Era of COVID-19: Trauma-Informed Practices for 
Middle Level Learners.” Middle Grades Review 6 (2): 1-6.

Cutri, Ramona M., Juanjo Mena, and Erin F. Whiting. 2020. “Faculty Readiness 
for Online Crisis Teaching: Transitioning to Online Teaching during the 
COVID-19 Pandemic.” European Journal of Teacher Education 43 (4): 523-
41. https://doi.org/10.1080/02619768.2020.1815702.

Davis, Brian M., Howard Markel, Alex Navarro, Eden Wells, Arnold S. Monto, and 
Allison E. Aiello. 2015. “The Effect of Reactive School Closure on Community 
Influenza-Like Illness Counts in the State of Michigan During the 2009 
H1N1 Pandemic.” Clinical Infectious Diseases 60 (12): e90-e97. https://doi.
org/10.1093/cid/civ182.

Dhawan, Shivangi. 2020. “Online Learning: A Panacea in the Time of COVID-19 
Crisis.” Journal of Educational Technology Systems 49 (1): 5-22. https://doi.
org/10.1177/0047239520934018.

Dong, Yan, Chang Xu, Ching Sing Chai, and Xuesong Zhai. 2019. “Exploring 
the Structural Relationship Among Teachers’ Technostress, Technological 
Pedagogical Content Knowledge (TPACK), Computer Self-efficacy and School 
Support.” The Asia-Pacific Education Researcher 29 (2): 147-57. https://doi.
org/10.1007/s40299-019-00461-5.

https://doi.org/10.1007/s11125-020-09485-y
https://doi.org/10.1007/s11125-020-09485-y
https://doi.org/10.3102/0013189x21992368
https://doi.org/10.1080/02619768.2020.1815702
https://doi.org/10.1093/cid/civ182
https://doi.org/10.1093/cid/civ182
https://doi.org/10.1177/0047239520934018
https://doi.org/10.1177/0047239520934018
https://doi.org/10.1007/s40299-019-00461-5
https://doi.org/10.1007/s40299-019-00461-5


41December 2022

EDUCATING DURING A HEALTH EMERGENCY

41

Dooyema, Carrie A., Daphne Copeland, Julie R. Sinclair, Jianrong Shi, Melinda 
Wilkins, Eden Wells, and Jim Collins. 2014. “Factors Influencing School 
Closure and Dismissal Decisions: Influenza A (H1N1), Michigan 2009.” 
Journal of School Health 84 (1): 56-62. https://doi.org/10.1111/josh.12113.

Drake, Susan M., and Joanne L. Reid. 2020. “How Education Can Shape a New 
Story in a Post-Pandemic World.” Brock Education: A Journal of Educational 
Research and Practice 29 (2): 6-12. https://doi.org/10.26522/brocked.v29i2.838.

Drane, Catherine, Lynette Vernon, and Sarah O’Shea. 2020. “Vulnerable Learners 
in the Age of COVID-19: A Scoping Review.” The Australian Educational 
Researcher 48: 585-604. https://doi.org/10.1007/s13384-020-00409-5.

Evans, Dabney, Samantha Luffy, Stephanie Parisi, and Carlos del Rio. 2017. “The 
Development of a Massive Open Online Course During the 2014-15 Ebola 
Virus Disease Epidemic.” Annals of Epidemiology 27 (9): 611-15. https://doi.
org/10.1016/j.annepidem.2017.07.137.

Evans, Ruth. 2002. “Poverty, HIV, and Barriers to Education: Street Children’s 
Experiences in Tanzania.” Gender and Development 10 (3): 51-62. https://doi.
org/10.1080/13552070215916.

Fan, Yi-yun, and Kathlyn Elliott. 2022. “Sparse, Pair-Wise, Emotion-Focused 
Interactions: Educators’ Networking Patterns on Twitter at Early Pandemic.” 
Contemporary Educational Technology 14 (3): ep373. https://doi.org/10.30935/
cedtech/12058.

Fox, Robert. 2004. “SARS epidemic: Teachers’ experiences using ICTs.” In Beyond 
the comfort zone: Proceedings of the 21st Australasian Society for Computers 
in Learning in Tertiary Education Conference, Perth, Western Australia, 
December, 319-27. ASCILITE. https://www.ascilite.org/conferences/perth04/
procs/pdf/fox.pdf.

Fritz, Samantha, Ian Milligan, Nick Ruest, and Jimmy Lin. 2020. “Building 
Community at Distance: A Datathon during COVID-19.” Digital Library 
Perspectives 36 (4): 415-28. https://doi.org/10.1108/dlp-04-2020-0024.

https://doi.org/10.1111/josh.12113
https://doi.org/10.26522/brocked.v29i2.838
https://doi.org/10.1016/j.annepidem.2017.07.137
https://doi.org/10.1016/j.annepidem.2017.07.137
https://doi.org/10.1080/13552070215916
https://doi.org/10.1080/13552070215916
https://doi.org/10.30935/cedtech/12058
https://doi.org/10.30935/cedtech/12058
https://www.ascilite.org/conferences/perth04/procs/pdf/fox.pdf
https://www.ascilite.org/conferences/perth04/procs/pdf/fox.pdf
https://doi.org/10.1108/dlp-04-2020-0024


Journal on Education in Emergencies42

ELLIOTT ET AL.

Journal on Education in Emergencies

García, Emma, and Elaine Weiss. 2020. “COVID-19 and Student Performance, 
Equity, and U.S. Education Policy: Lessons from Pre-pandemic Research to 
Inform Relief, Recovery, and Rebuilding.” Washington, DC: Economic Policy 
Institute. https://www.epi.org/publication/the-consequences-of-the-covid-
19-pandemic-for-education-performance-and-equity-in-the-united-states-
what-can-we-learn-from-pre-pandemic-research-to-inform-relief-recovery-
and-rebuilding/.

Gares, Sheryl L., James K. Kariuki, and Brian P. Rempel. 2020. “Community 
Matters: Student-Instructor Relationships Foster Student Motivation 
and Engagement in an Emergency Remote Teaching Environment.” 
Journal of Chemical Education 97 (9): 3332-35. https://doi.org/10.1021/acs.
jchemed.0c00635.

Gillis, Alanna, and Laura M. Krull. 2020. “COVID-19 Remote Learning 
Transition in Spring 2020: Class Structures, Student Perceptions, and 
Inequality in College Courses.” Teaching Sociology 48 (4): 283-99. https://
doi.org/10.1177/0092055x20954263.

Greenhow, Christine, and Amy Chapman. 2020. “Social Distancing Meet Social 
Media: Digital Tools for Connecting Students, Teachers, and Citizens in an 
Emergency.” Information and Learning Sciences 121 (5-6): 341-52. https://doi.
org/10.1108/ils-04-2020-0134.

Gu, Jing, Ying Zhong, Yuantao Hao, Daming Zhou, Hiyi Tsui, Chun Hao, Qi 
Gao, Wenhua Ling, and Joseph Tak Fai Lau. 2015. “Preventative Behavior 
and Mental Distress in Response to H1N1 Among University Students in 
Guangzhou, China.” Asia-Pacific Journal of Public Health 27 (2): NP1867-
NP1879. https://doi.org/10.1177/1010539512443699.

Gudmundsdottir, Greta B., and Dawn M. Hathoway. 2020. “‘We Always Make It 
Work’: Teachers’ Agency in the Time of Crisis.” Journal of Technology and 
Teacher Education 28 (2): 239-50.

Hallgarten, Joe. 2020. “Evidence on Efforts to Mitigate the Negative Educational 
Impact of Past Disease Outbreaks.” K4D Helpdesk Report 793. Reading, 
UK: Education Development Trust. https://opendocs.ids.ac.uk/opendocs/
bitstream/handle/20.500.12413/15202/793_mitigating_education_effects_
of_disease_outbreaks.pdf?sequence=6.

https://www.epi.org/publication/the-consequences-of-the-covid-19-pandemic-for-education-performance-and-equity-in-the-united-states-what-can-we-learn-from-pre-pandemic-research-to-inform-relief-recovery-and-rebuilding/
https://www.epi.org/publication/the-consequences-of-the-covid-19-pandemic-for-education-performance-and-equity-in-the-united-states-what-can-we-learn-from-pre-pandemic-research-to-inform-relief-recovery-and-rebuilding/
https://www.epi.org/publication/the-consequences-of-the-covid-19-pandemic-for-education-performance-and-equity-in-the-united-states-what-can-we-learn-from-pre-pandemic-research-to-inform-relief-recovery-and-rebuilding/
https://www.epi.org/publication/the-consequences-of-the-covid-19-pandemic-for-education-performance-and-equity-in-the-united-states-what-can-we-learn-from-pre-pandemic-research-to-inform-relief-recovery-and-rebuilding/
https://doi.org/10.1021/acs.jchemed.0c00635
https://doi.org/10.1021/acs.jchemed.0c00635
https://doi.org/10.1177/0092055x20954263
https://doi.org/10.1177/0092055x20954263
https://doi.org/10.1108/ils-04-2020-0134
https://doi.org/10.1108/ils-04-2020-0134
https://doi.org/10.1177/1010539512443699
https://opendocs.ids.ac.uk/opendocs/bitstream/handle/20.500.12413/15202/793_mitigating_education_effects_of_disease_outbreaks.pdf?sequence=6
https://opendocs.ids.ac.uk/opendocs/bitstream/handle/20.500.12413/15202/793_mitigating_education_effects_of_disease_outbreaks.pdf?sequence=6
https://opendocs.ids.ac.uk/opendocs/bitstream/handle/20.500.12413/15202/793_mitigating_education_effects_of_disease_outbreaks.pdf?sequence=6


43December 2022

EDUCATING DURING A HEALTH EMERGENCY

Hoadley, Ursula. 2007. “Boundaries of Care: The Role of the School in Supporting 
Vulnerable Children in the Context of HIV and AIDS.” African Journal of 
AIDS Research 6 (3): 251-59. https://doi.org/10.2989/16085900709490421.

Hodges, Charles B., Stephanie Moore, Barbara B. Lockee, Torrey Trust, and 
Mark Aaron Bond. 2020. “The Difference Between Emergency Remote 
Teaching and Online Learning.” EDUCAUSE Review 3. https://er.educause.
edu/articles/2020/3/the-difference-between-emergency-remote-teaching-and-
online-learning.

Huber, Aubrey A. 2020. “Failing at the Help Desk: Performing Online Teacher.” 
Communication Education 69 (4): 464-79. https://doi.org/10.1080/03634523
.2020.1803379.

Hirsch, Eric, and Courtney Allison. 2020. “Do Your Materials Measure Up? 
Remote Learning Underscores the Need for Quality Curriculum.” Learning 
Professional 41 (4): 28-31.

INEE (Inter-agency Network for Education in Emergencies). 2012. “Minimum 
Standards for Education: Preparedness, Response, Recovery.” New York: 
INEE. https://inee.org/standards.

INEE (Inter-agency Network for Education in Emergencies). 2018. Guidance Note 
on Psychosocial Support. New York: INEE. https://inee.org/resources/inee-
guidance-note-psychosocial-support.

INEE (Inter-agency Network for Education in Emergencies). 2021. COVID-19 
Evidence Gaps. New York: INEE. https://inee.org/sites/default/files/resources/
INEE%20COVID-19%20Evidence%20Gaps%202020%20Survey%20
Analytics%20v1.1%20LowRes.pdf.

Iyengar, Radhika. 2021. “Rethinking Community Participation in Education 
Post COVID-19.” Prospects 51 (1): 437-47. https://doi.org/10.1007/s11125-
020-09538-2.

Jalloh, Yanoh Kay, and Muktarr Raschid. 2018. “Evaluating the Impact of Ebola 
on Tertiary Education in Sierra Leone.” Professors Without Borders. https://
doi.org/10.13140/RG.2.2.21871.33443.

https://doi.org/10.2989/16085900709490421
https://er.educause.edu/articles/2020/3/the-difference-between-emergency-remote-teaching-and-online-learning
https://er.educause.edu/articles/2020/3/the-difference-between-emergency-remote-teaching-and-online-learning
https://er.educause.edu/articles/2020/3/the-difference-between-emergency-remote-teaching-and-online-learning
https://doi.org/10.1080/03634523.2020.1803379
https://doi.org/10.1080/03634523.2020.1803379
https://inee.org/standards
https://inee.org/resources/inee-guidance-note-psychosocial-support
https://inee.org/resources/inee-guidance-note-psychosocial-support
https://inee.org/sites/default/files/resources/INEE%20COVID-19%20Evidence%20Gaps%202020%20Survey%20Analytics%20v1.1%20LowRes.pdf
https://inee.org/sites/default/files/resources/INEE%20COVID-19%20Evidence%20Gaps%202020%20Survey%20Analytics%20v1.1%20LowRes.pdf
https://inee.org/sites/default/files/resources/INEE%20COVID-19%20Evidence%20Gaps%202020%20Survey%20Analytics%20v1.1%20LowRes.pdf
https://doi.org/10.1007/s11125-020-09538-2
https://doi.org/10.1007/s11125-020-09538-2
https://doi.org/10.13140/RG.2.2.21871.33443
https://doi.org/10.13140/RG.2.2.21871.33443


Journal on Education in Emergencies

ELLIOTT ET AL.

Journal on Education in Emergencies44

Jameson, J. Matt, Sondra M. Stegenga, Joanna Ryan, and Ambra Green. 2020. 
“Free Appropriate Public Education in the Time of COVID-19.” Rural Special 
Education Quarterly 39 (4): 181-92. https://doi.org/10.1177/8756870520959659.

Kansas State Department of Education. 2020. Equity Guidance for Continuous 
Learning 2020. Topeka, Kansas: Kansas State Department of Education. 
https://files.eric.ed.gov/fulltext/ED608332.pdf.

Kuhfeld, Megan, James Soland, Beth Tarasawa, Angela Johnson, Erik Ruzek, 
and Jing Liu. 2020. “Projecting the Potential Impact of COVID-19 School 
Closures on Academic Achievement.” Educational Researcher 49 (8): 549-65. 
https://doi.org/10.3102/0013189x20965918.

Lave, Jean, and Etienne Wenger. 1991. Situated Learning: Legitimate Peripheral 
Participation. Cambridge, UK: Cambridge University Press. 

Lázaro Lorente, Luis Miguel, Ana Ancheta Arrabal, and Cristina Pulido-Montes. 
2020. “The Right to Education and ICT during COVID-19: An International 
Perspective.” Sustainability 12 (9091): 1-16. https://doi.org/10.3390/su12219091.

Macià, Maria, and Iolanda García. 2016. “Informal Online Communities and 
Networks as a Source of Teacher Professional Development: A Review.” 
Teaching and Teacher Education 55: 291-307. https://doi.org/10.1016/j.
tate.2016.01.021.

Main, Alexandra, Qing Zhou, Yue Ma, Linda J. Luecken, and Xin Liu. 2011. 
“Relations of SARS-Related Stressors and Coping to Chinese College Students’ 
Psychological Adjustment during the 2003 Beijing SARS Epidemic.” Journal 
of Counseling Psychology 58 (3): 410-23. https://doi.org/10.1037/a0023632.

McMillan, David W., and David M. Chavis. 1986. “Sense of Community: A 
Definition and Theory.” Journal of Community Psychology 14 (1): 6-23. https://
doi.org/10.1002/1520-6629(198601)14:1<6::aid-jcop2290140103>3.0.co;2-i.

McNaught, Carmel. 2004. “Using Narrative to Understand the Convergence of 
Distance and Campus‐Based Learning During the Time of SARS in Hong 
Kong.” Educational Media International 41 (3): 183-93. https://doi.org/10.10
80/09523980410001680806.

https://doi.org/10.1177/8756870520959659
https://files.eric.ed.gov/fulltext/ED608332.pdf
https://doi.org/10.3102/0013189x20965918
https://doi.org/10.3390/su12219091
https://doi.org/10.1016/j.tate.2016.01.021
https://doi.org/10.1016/j.tate.2016.01.021
https://doi.org/10.1037/a0023632
https://doi.org/10.1002/1520-6629(198601)14:1%3c6::aid-jcop2290140103%3e3.0.co;2-i
https://doi.org/10.1002/1520-6629(198601)14:1%3c6::aid-jcop2290140103%3e3.0.co;2-i
https://doi.org/10.1080/09523980410001680806
https://doi.org/10.1080/09523980410001680806


45December 2022

EDUCATING DURING A HEALTH EMERGENCY

Menzel, Anne. 2019. “‘Without Education You Can Never Become President’: 
Teenage Pregnancy and Pseudo-empowerment in Post-Ebola Sierra Leone.” 
Journal of Intervention and Statebuilding 13 (4): 440-58. https://doi.org/10.1
080/17502977.2019.1612992.

Minahan, Jessica. 2020. “Maintaining Relationships, Reducing Anxiety during 
Remote Learning.” Educational Leadership 78 (2): 20-27.

Mishra, Lokanath, Tushar Gupta, and Abha Shree. 2020. “Online Teaching-
Learning in Higher Education During Lockdown Period of COVID-19 
Pandemic.” International Journal of Educational Research Open 1 (100012): 
1-8. https://doi.org/10.1016/j.ijedro.2020.100012.

Murray, John S. 2019. “War and Conflict: Addressing the Psychosocial Needs of 
Child Refugees.” Journal of Early Childhood Teacher Education 40 (1): 3-18. 
https://doi.org/10.1080/10901027.2019.1569184.

Nóvoa, António, and Yara Alvin. 2020. “Nothing Is New, but Everything Has 
Changed: A Viewpoint on the Future School.” PROSPECTS 49 (1-2): 35-41. 
https://doi.org/10.1007/s11125-020-09487-w.

Pattenaude, Rich, and KarenAnn Caldwell. 2020. “Good Online Instruction Must 
Prioritize Student Motivation, Not Just Engagement.” New England Board of 
Higher Education (blog), August 24, 2020. https://nebhe.org/journal/good-
online-instruction-must-prioritize-student-motivation-not-just-engagement/.

Pärnebjörk, Alexandra. 2016. “Left Out and Let Down: A Study on Empowerment 
and Access to Education for Young Mothers in Post-Ebola Sierra Leone.” 
Master’s thesis, Lund University, Sweden.

Perrotta, Katherine, and Chara Haeussler Bohan. 2020. “A Reflective Study 
of Online Faculty Teaching Experiences in Higher Education.” Journal of 
Effective Teaching in Higher Education 3 (1): 50-66. https://doi.org/10.36021/
jethe.v3i1.9.

Pettifor, Audrey, Brooke Levandowski, Catherine MacPhail, Nancy Padian, Myron 
Cohen, and Helen Rees. 2008. “Keep Them in School: The Importance of 
Education as a Protective Factor Against HIV Infection among Young South 
African Women.” International Journal of Epidemiology 37 (6): 1266-73. 
https://doi.org/10.1093/ije/dyn131.

https://doi.org/10.1080/17502977.2019.1612992
https://doi.org/10.1080/17502977.2019.1612992
https://doi.org/10.1016/j.ijedro.2020.100012
https://doi.org/10.1080/10901027.2019.1569184
https://doi.org/10.1007/s11125-020-09487-w
https://nebhe.org/journal/good-online-instruction-must-prioritize-student-motivation-not-just-engagement/
https://nebhe.org/journal/good-online-instruction-must-prioritize-student-motivation-not-just-engagement/
https://doi.org/10.36021/jethe.v3i1.9
https://doi.org/10.36021/jethe.v3i1.9
https://doi.org/10.1093/ije/dyn131


Journal on Education in Emergencies46

ELLIOTT ET AL.

Journal on Education in Emergencies

Qazi, Atika, Khulla Naseer, Javaria Qazi, Hussain AlSalman, Usman Naseem, 
Shuiqing Yang, Glenn Hardaker, and Abdu Gumaei. 2020. “Conventional 
to Online Education During COVID-19 Pandemic: Do Develop and 
Underdeveloped Nations Cope Alike?” Children and Youth Services Review 
119 (105582): 1-6. https://doi.org/10.1016/j.childyouth.2020.105582.

Rasmitadila, Rasmitadila, Rusi Rusmiati Aliyyah, Reza Rachmadtullah, Achmad 
Samsudin, Ernawulan Syaodih, Muhammad Nurtanto, and Anna Riana 
Suryanti Tambunan. 2020. “The Perceptions of Primary School Teachers of 
Online Learning during the COVID-19 Pandemic Period: A Case Study in 
Indonesia.” Journal of Ethnic and Cultural Studies 7 (2): 90-109. https://doi.
org/10.29333/ejecs/388.

Research for Action. 2020. “Teacher Use of Digital Tools: Results of a Survey 
of District Teachers in Philadelphia, Pittsburgh, Scranton and Neshaminy.” 
Philadelphia: Research for Action. https://www.researchforaction.org/
publications/teacher-perceptions-of-online-teaching-tools-during-covid-19/.

Robson, Sue, and Kanyanta Bonaventure Sylvester. 2007. “Orphaned and 
Vulnerable Children in Zambia: The Impact of the HIV/AIDS Epidemic on 
Basic Education for Children at Risk.” Educational Research 49 (3): 259-72. 
https://doi.org/10.1080/00131880701550508.

Roman, Tiffany. 2020. “Supporting the Mental Health of Teachers in COVID-19 
Through Trauma-Informed Educational Practices and Adaptive Formative 
Assessment Tools.” Journal of Technology and Teacher Education 28 (2): 473-
81.

Rupnow, Rachel L., Nicole D. LaDue, Nicole M. James, and Heather E. Bergan-
Roller. 2020. “A Perturbed System: How Tenured Faculty Responded to the 
COVID-19 Shift to Remote Instruction.” Journal of Chemical Education 97 
(9): 2397-407. https://doi.org/10.1021/acs.jchemed.0c00802.

Rush, S. Craig, Joanna Wheeler, and Ashley Partridge. 2014. “Emergency Online 
Schools as a Means of Providing Schooling and Crisis Support after School 
Closings due to Catastrophic Disasters.” International Journal of Emergency 
Management 10 (3-4): 241-58. https://doi.org/10.1504/ijem.2014.066481.

https://doi.org/10.1016/j.childyouth.2020.105582
https://doi.org/10.29333/ejecs/388
https://doi.org/10.29333/ejecs/388
https://www.researchforaction.org/publications/teacher-perceptions-of-online-teaching-tools-during-covid-19/
https://www.researchforaction.org/publications/teacher-perceptions-of-online-teaching-tools-during-covid-19/
https://doi.org/10.1080/00131880701550508
https://doi.org/10.1021/acs.jchemed.0c00802
https://doi.org/10.1504/ijem.2014.066481


47December 2022

EDUCATING DURING A HEALTH EMERGENCY

Saleh, Arifin, and Mujahiddin Mujahiddin. 2020. “Challenges and Opportunities 
for Community Empowerment Practices in Indonesia During the COVID-19 
Pandemic Through Strengthening the Role of Higher Education.” Budapest 
International Research and Critics Institute (BIRCI-Journal): Humanities and 
Social Sciences 3 (2): 1105-13. https://doi.org/10.33258/birci.v3i2.946.

Samuel, Udo Emmanuel, Ishaku Prince Abner, Victor Inim, and Akpan Ededem 
Jack. 2020. “SARS-COV-2 Pandemic on the Nigerian Educational System.” 
International Journal of Management 11 (10): 626-35.

Santos, Ricardo, and Mario Novelli. 2017. “The Effect of the Ebola Crisis on the 
Education System’s Contribution to Post-Conflict Sustainable Peacebuilding 
in Liberia.” New York: UNICEF Research Consortium on Education and 
Peacebuilding. https://inee.org/sites/default/files/resources/19a_Liberia_
Report_March2017_LowRes.pdf.

Schwartzman, Roy. 2020. “Performing Pandemic Pedagogy.” Communication 
Education 69 (4): 502-17. https://doi.org/10.1080/03634523.2020.1804602.

Shaeffer, Sheldon. 1994. “The Impact of HIV/AIDS on Education: A Review of 
Literature and Experience.” UNESCO Section for Preventive Education.

Shah, Ritesh, Julia Paulson, and Daniel Couch. 2020. “The Rise of Resilience in 
Education in Emergencies.” Journal of Intervention and Statebuilding 14 (3): 
303-26. https://doi.org/10.1080/17502977.2019.1694390.

Smith, P. Sean, Jennifer A. Torsiglieri, R. Keith Esch, and Joan D. Pasley. 2016. 
“When ‘we wish they knew’ Meets ‘I want to know’.” International Journal 
of Science 39 (13): 1830-45. https://doi.org/10.1080/09500693.2017.1353714.

Smith, William. 2021. “Consequences of School Closure on Access to Education: 
Lessons from the 2013-2016 Ebola Pandemic.” International Review of 
Education 67: 53-78. https://doi.org/10.1007/s11159-021-09900-2.

Snyder, Hannah. 2019. “Literature Review as a Research Methodology: An 
Overview and Guidelines.” Journal of Business Research 104: 333-39. https://
doi.org/10.1016/j.jbusres.2019.07.039.

https://doi.org/10.33258/birci.v3i2.946
https://inee.org/sites/default/files/resources/19a_Liberia_Report_March2017_LowRes.pdf
https://inee.org/sites/default/files/resources/19a_Liberia_Report_March2017_LowRes.pdf
https://doi.org/10.1080/03634523.2020.1804602
https://doi.org/10.1080/17502977.2019.1694390
https://doi.org/10.1080/09500693.2017.1353714
https://doi.org/10.1007/s11159-021-09900-2
https://doi.org/10.1016/j.jbusres.2019.07.039
https://doi.org/10.1016/j.jbusres.2019.07.039


Journal on Education in Emergencies48

ELLIOTT ET AL.

Journal on Education in Emergencies

Sobaih, Abu Elnasr E., Ahmed M. Hasanein, and Ahmed E Abu Elnasr. 2020. 
“Responses to COVID-19 in Higher Education: Social Media Usage for 
Sustaining Formal Academic Communication in Developing Countries.” 
Sustainability 12 (16): 1-18. https://doi.org/10.3390/su12166520.

Sondah, Bolumani. 2020. “A Policy Maker’s Guide to Practical Courses of Action 
for Current and Post COVID-19 Effects in Liberian Schools.” International 
Studies for Educational Administration 48 (1): 54-58.

Spicksley, Kathryn. 2020. “The Centre Cannot Hold: Primary Teachers, Educational 
Purpose and the Future.” FORUM 62 (3): 379-92. https://doi.org/10.15730/
forum.2020.62.3.379.

Sutton, Jeannette, and Kathleen Tierney. 2006. “Disaster Preparedness: Concepts, 
Guidance, and Research.” Fritz Institute Assessing Disaster Preparedness 
Conference, Sebastopol, California, November, 1-41. Natural Hazards Center: 
University of Colorado.

Swindell, Andrew, Kathlyn Elliott, and Brian McCommons. 2022. “Reimaging 
a Broader Framework for Education in Emergencies within Comparative 
and International Education.” In Annual Review of Comparative and 
International Education 2021 edited by Alexander W. Wiseman, 25-42. 
Bingley, England: Emerald Publishing Limited. https://doi.org/10.1108/s1479-
36792022000042b002.

Tajik, Farnaz, and Mahdi Vahedi. 2021. “Quarantine and Education: An 
Assessment of Iranian Formal Education During the COVID-19 Outbreak 
and School Closures.” International Journal of Education and Development 
using Information and Communication Technology 17 (1): 159-75.

Torraco, Richard J. 2005. “Writing Integrative Literature Reviews: Guidelines and 
Examples.” Human Resource Development Review 4 (3): 356-67. https://doi.
org/10.1177/1534484305278283.

UNESCO-IIEP (United Nations Educational, Scientific and Cultural Organization, 
International Institute for Educational Planning). 2022. “Guidebook for 
Planning Education in Emergencies and Reconstruction.” Paris: UNESCO- 
IIEP. https://unesdoc.unesco.org/ark:/48223/pf0000190223.

https://doi.org/10.3390/su12166520
https://doi.org/10.15730/forum.2020.62.3.379
https://doi.org/10.15730/forum.2020.62.3.379
https://doi.org/10.1108/s1479-36792022000042b002
https://doi.org/10.1108/s1479-36792022000042b002
https://doi.org/10.1177/1534484305278283
https://doi.org/10.1177/1534484305278283
https://unesdoc.unesco.org/ark:/48223/pf0000190223


49December 2022

EDUCATING DURING A HEALTH EMERGENCY

Valli, Linda, Amanda Stefanski, and Reuben Jacobson. 2018. “School-Community 
Partnership Models: Implications for Leadership.” International Journal of 
Leadership in Education 21 (1): 31-49. https://doi.org/10.1080/13603124.201
5.1124925.

Van Rompay, Koen KA, Purnima Madhivanan, Mirriam Rafiq, Karl Krupp, 
Venkatesan Chakrapani, and Durai Selvam. 2008. “Empowering the People: 
Development of an HIV Peer Education Model for Low Literacy Rural 
Communities in India.” Human Resources for Health 6 (6): 1-11. https://doi.
org/10.1186/1478-4491-6-6.

Verizon. 2020. “Verizon is Prepared to Serve Customers During COVID-19 
Crisis.” Verizon (blog), November 30, 2020. https://www.verizon.com/about/
news/update-verizon-serve-customers-covid-19.

Wolfensberger, Marca, and Ning Ding. 2020. “Remote Teaching Transition During 
COVID-19: The First Five Weeks and the Start of a Digital Knowledge-
Building Community.” Journal of the European Honors Council 4 (1): 1-9. 
https://doi.org/10.31378/jehc.135.

World Bank. 2020. “The COVID-19 Pandemic: Shocks to Education and Policy 
Responses.” Washington, DC: World Bank. https://openknowledge.worldbank.
org/handle/10986/33696.

Zewail-Foote, Maha. 2020. “Using Student-Centered Approaches to Teach the 
Biochemistry of SARS-CoV-2.” Biochemistry and Molecular Biology Education 
48: 655-56. https://doi.org/10.1002/bmb.21462.

 

https://doi.org/10.1080/13603124.2015.1124925
https://doi.org/10.1080/13603124.2015.1124925
https://doi.org/10.1186/1478-4491-6-6
https://doi.org/10.1186/1478-4491-6-6
https://www.verizon.com/about/news/update-verizon-serve-customers-covid-19
https://www.verizon.com/about/news/update-verizon-serve-customers-covid-19
https://doi.org/10.31378/jehc.135
https://openknowledge.worldbank.org/handle/10986/33696
https://openknowledge.worldbank.org/handle/10986/33696
https://doi.org/10.1002/bmb.21462



