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WHAT WORKS TO IMPROVE SOCIAL-
EMOTIONAL SKILLS IN CONFLICT AND 

CRISIS SETTINGS: EVIDENCE FROM 
A META-ANALYSIS OF EDUCATION 

INTERVENTIONS
Silvia Diazgranados Ferráns, Bernard Thuo,  

and Ignacio López

ABSTRACT

In this meta-analysis, we synthesize findings from 20 rigorous evaluations of seven types of 
education interventions in multiple conflict and protracted crisis settings. We assess their 
effects on children’s social-emotional learning (SEL) outcomes in the social, emotional, 
cognitive, values, perspectives, and identity domains: mental health and psychosocial 
support, academic support with positive school climate practices, SEL-targeted practices, 
comprehensive SEL curricula, remote academic support through EdTech, multicomponent 
interventions, and peace education. We estimate a pooled impact of 0.10 standard 
deviations (SD) that reflect medium, positive, and statistically significant effects. Domain-
specific analyses show medium, positive, and significant effects in the emotional (0.13 SD), 
social (0.09 SD), and perspectives (0.07) domains, but limited evidence and null effects 
in the cognitive, values, and identity domains. Academic interventions that integrate 
SEL components—through positive school climate, practices targeting SEL skills, or 
comprehensive SEL curricula—show significant small-to-medium effects (0.05 to 0.13 
SD) across intervention types; mental health and psychosocial support interventions 
exhibit the largest effects (0.16 SD), but they are not statistically significant, given the 
high variability. An analysis that combines cost with impact data suggests that, while 
education interventions can improve SEL, their cost-effectiveness varies considerably, and 
many are not cost-effective. Compared to high- and middle-income contexts, smaller effect 
sizes in conflict and protracted crisis settings may reflect challenges in implementation, 
contextual fit, and measurement. This study underscores the importance of designing 
interventions to support SEL outcomes in humanitarian settings that are, from the outset, 
developmentally appropriate, contextually grounded, and scalable.  
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WHAT WORKS TO IMPROVE SEL SKILLS IN CONFLICT AND CRISIS SETTINGS

INTRODUCTION

More than 234 million school-age children worldwide are affected by conflicts and 
protracted crises (Education Cannot Wait 2025), with devastating consequences for 
their education, wellbeing, and long-term development (Burde et al. 2017; UNESCO 
2011). Many live in contexts shaped by war and violence, economic shocks and poverty, 
pandemics, climate change, environmental disasters, and forced displacement (Falk et al. 
2024). Of these children, 85 million are not in school; an additional 149 million are in 
school but not learning: 83 percent are not meeting the minimum reading proficiency by 
the end of primary school (Education Cannot Wait 2025). These children face significant 
barriers to accessing safe and quality education environments while also experiencing 
great adversity, including poverty, instability, disruptions in their education, loss, and 
trauma. This can produce a toxic-stress response that negatively affects their learning, 
psychosocial wellbeing, and long-term development (Shonkoff and Garner 2012).

In conflict and protracted crisis settings, education can serve as a protective and 
stabilizing force (Nicolai and Triplehorn 2003; INEE 2010). However, education 
budgets in humanitarian settings are extremely limited, and investment in education 
is challenged by competing priorities such as food, shelter, and protection (UNESCO 
2012). For this reason, policymakers and donors require rigorous, comparative evidence 
to inform decisions about fund allocations. Impact evaluations are particularly helpful 
because they can help identify the degree to which interventions are improving children’s 
learning, wellbeing, and development, including their social and emotional learning 
(SEL). However, the available evidence remains fragmented and difficult to compare 
across intervention types, which limits its usefulness for informing decisions on the 
allocation of scarce resources (Kim et al. 2026).

In this study, we address this gap by systematically synthesizing and comparing the 
effectiveness of different types of education interventions in improving children’s 
SEL outcomes in conflict and protracted crisis settings. It is the first meta-analysis 
in humanitarian settings that quantifies the impact of education interventions on 
children’s SEL. In doing so, it moves beyond prior meta-analytic work focused on SEL 
programming in primarily stable, high-income settings (Cipriano et al. 2023; Durlak 
et al. 2011), and on the wellbeing outcomes of SEL programming in conflict and crisis 
settings (Burde et al. 2023), to examine a broader range of education interventions—
including academic, psychosocial, and multicomponent approaches—and identify which 
are most effective, for which SEL domains, and under what conditions. We also link 
impact estimates with cost data to generate preliminary insights on cost-effectiveness. 
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SEL IN CONFLICT AND PROTRACTED CRISIS SETTINGS

According to CASEL, social and emotional learning refers to the process through which 
young people and adults acquire and apply the knowledge, skills, and attitudes needed 
to develop healthy identities, manage emotions, build relationships and make responsible 
and caring decisions (CASEL n.d). There is robust evidence that SEL can enhance 
children’s holistic development and academic performance, reduce behavioral problems 
and drug abuse (Durlak et al. 2011; Durlak, Mahoney, and Boyle 2022; Jones, Greenberg, 
and Crawley 2015), promote social cohesion through tolerance and inclusion across 
social and cultural divides (INEE 2016; Davies 2010), and strengthen workforce and 
civic readiness through ethical reasoning and civic engagement (OECD 2015; Berkowitz 
2007; Selman 2008; Haste 2023; Levinson 2013).

In conflict and protracted crisis settings, SEL can protect children from the negative 
effects of trauma, helping them to become resilient in the face of adversity, strengthening 
their relationships and networks of support, and providing a sense of safety and belonging 
(Jones and Kahn 2017; INEE 2016). These benefits are particularly important, given 
evidence from longitudinal studies showing that SEL skills developed during childhood 
are associated with better mental health, steady employment, and stable relationships 
(Jones, Greenberg, and Crawley 2015; Moffit et al. 2011).

Despite this promise, most evidence on the impact education interventions have on SEL 
skills come from high-income settings, or from low- and middle-income settings that 
are stable; few come from settings of conflict and protracted crisis. Moreover, existing 
meta-analyses have largely focused on estimating the impact SEL programming has on 
a range of outcomes, rather than on identifying which types of interventions are more 
effective at improving SEL skills. For example, meta-analyses of universal school-based 
SEL programs in high-income and stable contexts find consistent, positive effects on a 
range of outcomes, including children’s SEL competence, behavioral functioning, mental 
health, and academic achievement. Cipriano et al. (2023) report average effect sizes 
ranging from 0.11 standard deviations (SD) to 0.29 SD across the emotional, behavioral, 
and academic domains, while Durlak, Mahoney, and Boyle (2022) emphasize the robust 
and replicable benefits of SEL programming when implemented with fidelity and cultural 
alignment. Evidence from humanitarian settings is more limited, but it suggests that SEL 
programming has the potential to reduce depression and posttraumatic stress (Burde et 
al. 2023). However, these studies focus on the effects of SEL programming on a range 
of learning and developmental outcomes, such as mental health. As a result, there is 
still a limited understanding of what works to improve children’s SEL across different 
types of education interventions in conflict and protracted crisis settings.
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While interest in SEL skills is growing in these settings and an increasing number of 
education programs aim to support the development of children’s SEL outcomes and 
explore their impact on these skills (Burde et al. 2023; Deitz, Lahmann, and Thompson 
2021; Kim, Deitz, and Aber 2024), the evidence remains fragmented and siloed by 
disciplines (Kim et al. 2026). Moreover, there currently are no meta-analytic insights 
into the effectiveness of education interventions on children’s SEL outcomes across 
different programs in conflict and protracted crisis settings. Overall, the field lacks 
synthesized and rigorous evidence on what works, how, for whom, at what cost, and 
under what conditions to improve the SEL skills of children in these settings. 

Lack of Coherence in SEL Measurement and a Taxonomy of Sel 
Domain and Skills

A challenge when synthesizing evidence on SEL is the lack of coherence in how SEL 
constructs are defined and measured across studies—particularly in conflict- and crisis-
affected contexts (Temko et al. 2023; Harvard EASEL Lab and INEE 2022). Similar 
skills may be labeled differently across interventions (e.g., “self-control” vs. “behavioral 
regulation”) and, conversely, identical terms (self-regulation) may reference substantively 
different constructs (e.g., ability to manage emotions and cope with stress vs. attention 
control or task persistence). This variation undermines efforts to compare outcomes, 
track progress, and derive generalizable conclusions from impact evaluations and creates 
difficulties measuring SEL outcomes (Diazgranados et al. 2024).

To address this issue in the present study, we adopted the inventory of SEL domains and 
skills outlined in the PSS-SEL toolbox (Temko et al. 2023). The toolbox was developed 
by the Harvard EASEL Lab and the Inter-agency Network for Education in Emergencies 
(INEE) to support stakeholders who provide psychosocial support and SEL in conflict 
and crisis settings, and to increase coherence in the field. The cognitive domain 
includes skills and competencies required to manage and direct behavior to achieve 
a goal, including those related to executive function, self-regulation, decisionmaking, 
and problem-solving. The emotional domain includes skills children use to identify, 
express, and manage their emotions, and to understand and feel empathy for others. 
The social domain includes skills that enable children to understand others’ behaviors 
and navigate social situations, such as prosocial skills and conflict-resolution skills. 
The values domain includes values, habits, and character strengths that help children 
become productive members of a particular community, and includes their ethical, civic, 
and performance values, among others. The perspectives domain includes attitudes, 
mindsets, and outlooks that influence how children interpret and respond to events 
and interactions, such as hope, optimism, and gratitude. The identity domain includes 
the attitudes and perceptions children have about themselves and their abilities, such 
as their knowledge and beliefs about who they are and their ability to learn and grow.
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The Present Study

For this study, we conducted a review of 24 impact evaluations of education interventions 
for school-age children, and a meta-analysis of a subset of 20 of those studies, using 
a structured framework of SEL domains. Our goal was to identify the strength of 
the evidence for different types of interventions and the overall effects education 
interventions have on SEL outcomes, and to examine which domains and interventions 
show the most promise in conflict and crisis settings. We also examined the extent 
to which there was evidence of cost-effectiveness, using a subset of six studies that 
reported cost estimates.

METHOD

We used meta-analysis to statistically combine the results of multiple impact evaluations 
and estimate average impacts on SEL outcomes. Unlike traditional evidence reviews, 
which summarize findings qualitatively, meta-analysis applies statistical techniques to 
weight studies by sample size, effect size, and standard errors (Lipsey and Wilson 2001). 
This approach allows the estimation of overall effect sizes and detection of patterns 
that may not be evident from individual studies. Meta-analysis increases statistical 
power and reduces the influence of outliers by aggregating data across a broad range 
of interventions and contexts, producing a more precise and nuanced understanding 
of what works to improve SEL in crisis and conflict settings.

Data

We identified 24 impact evaluations that assess the causal effect of education interventions 
on the SEL outcomes of school-age children (6-18) in conflict-affected settings. The 
search strategy focused on studies conducted between 2000 and December 2024 in 
conflict and crisis settings. We defined these settings as those experiencing violence, 
forced displacement, epidemics and pandemics, economic shocks and poverty, climate-
related and environmental disasters, as well as governance crises, including fragile, 
failed, or authoritarian states (Falk et al. 2024). We used three strategies. First, we 
used snowballing from systematic reviews in conflict-affected settings (Burde et al. 
2015, 2023) or with a focus on SEL (Deitz et al. 2021; Cipriano et al. 2023). Second, we 
conducted academic searches and drew from systematic country-level evidence reviews 
(Rauschenberger and Sabella 2023; Mishra et al. 2023; Saha et al. 2023; Akar et al. 
2024; Brun et al. 2024; Wagner et al. 2024; Rinehart et al. 2024). Third, we identified 
studies through expert input and searches of organization websites, such as INEE and 
the International Rescue Committee’s Airbel Impact Lab.
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We included impact evaluations of education interventions targeting school-age 
children (6-18) that aimed to influence SEL outcomes across the emotional, social, 
cognitive, identity, values, and perspectives domains. Impact evaluations assess the 
changes in outcomes that can be attributed to a particular project, program, or policy; 
as such, they use causal inference methods to determine what would have happened to 
participants if the intervention had not occurred (Murnane and Willet 2011). Eligible 
studies employed causal inference methods, such as experimental (e.g., randomized 
controlled trials) or quasi-experimental designs (e.g., difference-in-differences, 
propensity score matching, regression discontinuity, instrumental variables, or pre-
post designs with a comparison group). Studies were required to be conducted in 
settings of conflict and protracted crisis, including those affected by violence, forced 
displacement, epidemics or pandemics, economic shocks and poverty, climate-related 
or environmental disasters, or governance crises (e.g., fragile or authoritarian settings) 
(Falk et al. 2024). All education interventions that reported effect sizes on SEL outcomes 
and met the inclusion criteria were retained, regardless of whether improving SEL 
outcomes was an explicit or primary objective of the intervention.

We excluded studies that did not meet these criteria or that lacked sufficient 
methodological detail (e.g., research questions, sample, instruments, and analytic 
approach). Interventions targeting early childhood were also excluded, given that 
SEL outcomes for the 0-5 age group are typically measured differently than those for 
school-age children (i.e., through parent or caregiver reports instead of self-reports 
or standardized SEL scales), which made comparability difficult; however, they are 
addressed in a separate review (Diazgranados, Murphy, and Thuo 2026). We used 
systematic reviews and prior meta-analysis to identify studies. 
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Figure 1: Identification, Screening, and Inclusion of Studies

Procedure

Following the study selection, we manually extracted information on study characteristics, 
intervention features, and outcome data into a standardized Excel template. For each 
study, we recorded bibliographic information, intervention characteristics, causal 
inference method, sample size, and all reported estimates of impact. For the meta-
analysis, we extracted effect sizes, corresponding standard errors, and sample sizes 
for all relevant outcomes. When studies reported multiple estimates, we extracted and 
retained all eligible effect sizes. We coded outcome data across domains, including 
enrollment, attainment, academic outcomes, SEL outcomes, mental health outcomes, 
caregiver and teacher-level outcomes, etc. While the broader database includes many 
domains, the present analysis focuses exclusively on SEL outcomes.
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To harmonize outcome measures, we coded SEL outcomes according to how they were 
defined and operationalized in the primary studies and then mapped them onto broader 
SEL domains. This approach enabled us to harmonize diverse outcome measures while 
preserving conceptual distinctions across SEL constructs. For meta-analytic purposes, 
we used an inventory of SEL skills and domains from the PSS-SEL toolbox (Harvard 
EASEL Lab and INEE 2022) to recode discrete SEL skills into six SEL domains: cognitive, 
social, emotional, values, perspectives, and identity. We classified the interventions 
through an inductive coding process. The initial coding captured how interventions 
were described in the primary studies. Interventions were then iteratively grouped 
into broader categories based on their explicit or implicit underlying mechanism 
for promoting SEL. For meta-analytic purposes, we clustered the interventions into 
conceptually coherent groups that reflected shared strategies, even when they were 
labeled differently in the original studies. For example, a remedial program using SEL-
targeted practices was coded as academic support with SEL-targeted practices. This 
two-step process—coding based on study descriptions, followed by clustering based on 
underlying mechanisms—enabled us to develop a typology grounded in the empirical 
literature while ensuring comparability across studies.

Analytic Approach

We conducted a meta-analysis of 20 studies using a random effects inverse-variance 
model (the DerSimonian-Laird method) to account for expected heterogeneity across 
interventions, populations, and outcome measures. We calculated effect sizes as 
standardized mean differences (Hedges’ g), which enabled us to make comparisons 
across diverse instruments, applying small-sample bias correction where appropriate. We 
weighted the studies using inverse-variance weighting, such that estimates with greater 
precision (i.e., smaller standard errors, typically from larger samples) contributed more 
to the pooled effect sizes. We assessed statistical heterogeneity using the I² statistic.

To assess the size of the impact, we departed from Cohen’s d for social sciences (Cohen 
1988) and used education-specific benchmarks proposed by Kraft (2020), where effect 
sizes below 0.05 SD are interpreted as small, values between 0.05 SD and 0.20 SD as 
medium, and values above 0.20 SD as large.

We did not estimate intervention costs directly, but instead extracted cost data as 
reported by each primary study. When studies reported costs in local currencies or in 
different years, we converted all figures to US dollars for 2024, using official exchange 
rates and inflation adjustments based on World Bank and International Monetary Fund 
consumer price indices. This allowed for greater comparability, although it should be 
noted that cost-reporting methods may have varied and were not verified by the authors.
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To assess cost-effectiveness—defined as the cost per unit of learning gain—we extracted 
cost per child for each study, where available. All cost estimates were converted to a 
common currency—US dollars—and adjusted for inflation to 2024 values. We then 
linked these cost data to impact estimates, calculating the cost required to achieve 
a 0.20 SD improvement in SEL, a benchmark corresponding to a large effect size in 
education (Kraft 2020).

To facilitate comparisons across interventions, we categorized cost-effectiveness 
using terciles of the distribution of estimated costs. Interventions in the lowest tercile 
were classified as “more cost-effective,” those in the middle tercile as “average cost-
effectiveness,” and those in the highest tercile as “less cost-effective.” These categories 
were intended to support relative comparisons across interventions rather than to 
establish normative funding thresholds.

RESULTS

Which Education Interventions in Conflict Settings Have 
Rigorous Evidence of Impact on Children’s SEL?

We found seven types of education interventions for which research evidence assessed 
their impact on children’s SEL outcomes, including mental health and psychosocial 
support (MHPSS), academic support with SEL-informed school climate practices, 
academic support with skill-targeted SEL practices, comprehensive SEL curriculum, 
remote academic support through EdTech, peace education, and multicomponent 
interventions that combine SEL with caregiver and financial support. Table 1 provides 
details for each study on the particular intervention, research methods, effect sizes 
documenting impact on SEL outcomes, as well as the cost per child, when available. 
Below we describe the categories of interventions, grouped according to the strength 
of the evidence.

Mental Health and Psychosocial Support 

MHPSS interventions aim to improve children’s psychological wellbeing and social-
emotional functioning by helping them cope with stress, trauma, and adversity. They 
are typically delivered in schools or nonformal learning spaces by trained facilitators, 
teachers, or paraprofessionals, and involve structured group sessions that include 
activities such as guided discussions, sociodrama, storytelling, creative arts, and 
cognitive-behavioral techniques. Sessions are usually delivered multiple times per week 
over a defined period and focus on building emotional awareness, emotional regulation, 
coping strategies, and interpersonal skills.
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In conflict and crisis settings, MHPSS programs are among the most common 
approaches used to support SEL outcomes. The evidence shows that they have an 
overall positive impact on mental health and SEL outcomes (Ager et al. 2011; Barron, 
Abdallah, and Heltne 2016; Burde et al. 2017). We found evidence of nine MHPSS 
interventions implemented in Indonesia (Tol et al. 2008), Nepal (Jordans et al. 2010), 
Sri Lanka (Tol et al. 2012), Burundi (Tol et al. 2014), Democratic Republic of the Congo 
(O’Callaghan et al. 2014), and Sierra Leone (Betancourt et al. 2014), and three in Gaza 
(Forsberg and Schultz 2022; Peltonen et al. 2012; Punamaki et al. 2014). Across studies, 
MHPSS interventions showed the most consistent evidence of having an impact on SEL, 
with effects concentrated in the emotional, perspectives, and identity SEL domains. 
Several studies reported improvements in emotion regulation, hope, self-efficacy, and 
self-regulation, although the findings were heterogeneous and often varied by subgroup 
(e.g., age, gender, exposure to trauma). The evidence for social skills, such as prosocial 
behavior and peer relationships, was mixed, with many studies reporting null effects 
or delayed improvements. Impacts on the cognitive and values domains were largely 
absent. Overall, MHPSS appeared to be the most effective at strengthening emotional 
competencies, with less consistent effects on social skills.

Academic Support Interventions with Positive School Climate Practices

Academic support interventions that include positive school climate practices integrate 
SEL implicitly through the learning environment and instructional approach, rather 
than through dedicated SEL content. They emphasize the creation of safe, inclusive, 
and supportive classroom environments through strategies such as positive teacher-
student relationships, collaborative learning, participatory pedagogy, and classroom 
management practices that promote respect and belonging. These approaches are 
commonly embedded within remedial education programs, accelerated learning 
programs, or other forms of flexible education delivery in conflict and crisis settings. 
While their primary focus remains academic recovery, they seek to influence students’ 
SEL development indirectly by fostering a positive classroom climate that supports 
emotional wellbeing, social interaction, and engagement in learning. In conflict and 
protracted crisis settings, we found five studies that evaluated programs that integrated 
SEL-informed routines to improve the school and classroom climate (Aber et al. 2016; 
Torrente et al. 2019; Tubbs Dolan et al. 2022; Brown et al. 2022; Kim et al. 2023). 
Prior studies on the impact of Healing Classrooms (HC) in public schools in the 
Democratic Republic of the Congo (Aber et al. 2016; Torrente et al. 2019) and a remedial 
program in Niger (Brown et al. 2023) did not assess effects on SEL. Other programs 
that incorporated HC also included SEL-targeted activities; these are reported in the 
next section. In our review, we found only one randomized controlled trial (RCT) 
of a remedial program for Syrian refugees in Lebanon that integrated HC, which 
improved school perceptions but had limited impact on academic and SEL outcomes 
(Tubbs-Dolan et al. 2022).
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Academic Support Interventions with Skill-Targeted SEL Activities

Academic support interventions with skill-targeted SEL activities combine 
instructional support in core academic subjects with explicit, structured activities to 
develop specific SEL skills. They include regular school classes for in-school children, 
remedial lessons for low-performing children, and accelerated learning programs 
for out-of-school children. In each case, short, skill-targeted SEL exercises focused 
on specific SEL skills such as emotional regulation, empathy, problem-solving, and 
interpersonal communication are integrated into academic instruction and delivered 
multiple times per day across subject areas.

The skill-targeted SEL activities are typically flexible and require minimal training. 
Teachers can choose from many options based on existing needs without the need 
for a specific sequence (Jones et al. 2018). Mindfulness is one example. It consists of 
brief practices such as breathing techniques and mindful movement to help children 
manage stress and regulate their emotional responses when facing stress or conflict. 
Brain Games similarly consist of short and simple games that use movement and 
playfulness to practice executive function skills, such as attention, working memory, 
and inhibitory control (Barnes, Bailey, and Jones 2021).

In our review, four studies examined the integration of SEL-targeted activities into 
academic programs. Two incorporated these activities into remedial programs in 
Lebanon (Tubbs et al. 2022) and Nigeria (Diazgranados, Lee, and Miheretu 2019), and 
two integrated SEL into accelerated programs for out-of-school children in Nigeria 
(Diazgranados et al. 2022) and Ethiopia (Hagos and Hagos 2024). Overall, these 
interventions yielded mixed and generally limited effects. While one accelerated 
learning program in Ethiopia reported improvements in prosocial behavior and 
social difficulties (Hagos and Hagos 2024), the other one reported reduced use of 
disengagement as a conflict-resolution strategy but found no additional impact on 
SEL skills (Diazgranados et al. 2022). Both remedial programs with skill-targeted 
SEL activities showed that they had no impact on SEL skills (Diazgranados, Lee, and 
Miheretu 2019; Tubbs-Dolan et al. 2022).

Additionally, one RCT in Lebanon disentangled the unique effect of adding 16 weeks 
of mindfulness practices into a remedial program for Syrian refugees (Tubbs-Dolan 
2021). The study showed that adding mindfulness had marginal effects on SEL skills 
such as behavioral regulation, emotional regulation, and hostile attribution bias but 
resulted in medium, positive, and significant improvements in academic skills and 
perceptions of a supportive school environment. Adding 11 more weeks with Brain 
Games activities targeting executive function skills did not have any further impact 
(Tubbs-Dolan et al. 2022).
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Comprehensive SEL Curriculum

SEL programming can be provided through a comprehensive SEL curriculum that 
includes structured lesson plans and dedicated time for instruction. In our review, we 
found evidence of two studies using an SEL curriculum. In Lebanon, an RCT evaluated 
the impact of adding a comprehensive SEL curriculum to a remedial program with 
Syrian refugees, but it did not find conclusive evidence of any impact on SEL skills. The 
cost of adding the SEL curriculum to a tutoring program was $531 per child (2018 US$) 
(Kim et al. 2023). In Liberia, an RCT evaluated the impact of a gender-transformative 
SEL and life-skills curriculum to girls affected by conflict and crisis. The program did 
not improve girls’ self-esteem or attitudes about gender (Ozler et al. 2020).

Remote Academic Support through EdTech

Remote academic support provided by EdTech interventions primarily aim to strengthen 
foundational skills such as literacy and numeracy, while also supporting selected 
SEL outcomes such as motivation, perseverance, and engagement. They are typically 
delivered through low-tech or remote modalities, including SMS messages, phone calls, 
interactive voice response, or simple digital platforms. They often combine instructional 
content with behavioral nudges, goal-setting prompts, and engagement strategies for 
caregivers. While SEL is not always the primary objective, these interventions may 
influence children’s perspectives and attitudes toward learning, particularly in contexts 
where schooling has been disrupted. This meta-analysis included seven RCTs on EdTech 
interventions, including five RCTs that examined the impact of SMS, or SMS paired 
with phone tutoring calls in Kenya, India, Nepal, Uganda, and the Philippines (Angrist 
et al. 2023); an RCT of interactive voice-response systems in Bangladesh (Islam et al. 
2022); and an RCT of software with academic games in Sudan (Brown et al. 2023).

Across the studies, remote academic support delivered through EdTech showed 
inconsistent effects across SEL domains. SMS with academic content showed no impact 
on perspectives (e.g., perseverance, ambition) or social skills (e.g., communication), but 
modest improvements emerged when SMS was paired with tutoring via phone calls 
(Angrist et al. 2023). One interactive voice response study suggested isolated gains in 
leadership but none in communication or planning (Islam et al. 2022). Software with 
academic games did not affect hope (Brown et al. 2023). There was no information on 
the effects of EdTech interventions on the emotional, cognitive, or values domains. 
Overall, EdTech interventions appear to have a limited impact on the identity and 
perspectives domains.
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Multicomponent Interventions

Multicomponent interventions aim to improve children’s and adolescents’ SEL outcomes 
by combining SEL or life-skills programming with additional components that address 
broader structural and contextual constraints, such as poverty, gender norms, and 
limited caregiver support. Rather than focusing solely on skill development, these 
interventions integrate multiple pathways—including mentoring, household engagement, 
and economic support—to influence wellbeing, agency, and social behavior. SEL is 
typically delivered through structured life-skills sessions or group-based activities, often 
in safe spaces, but it functions as one component within a broader package of supports.

In this review, we found one multicomponent intervention, Girl Empower, a program 
in Liberia that provided adolescent girls with weekly life-skills sessions through 
mentoring in safe spaces. The program also featured caregiver discussion groups and 
financial support. A variant included offering conditional cash transfers to caregivers 
to incentivize participation. The intervention aimed to improve girls’ social-emotional 
skills, agency, and wellbeing by addressing both individual competencies and structural 
barriers to empowerment. Girl Empower showed improvements in life skills related to 
the cognitive (e.g., decisionmaking and problem-solving), identity (e.g., self-efficacy), 
and values (e.g., gender attitudes) domains but didn’t improve wellbeing outcomes or 
examine the impacts on the emotional or social domains (Ozler et al. 2024).

Peace Education

These interventions aim to promote social cohesion, nonviolent conflict resolution, 
and positive intergroup relations in contexts affected by conflict and division. They 
are typically delivered through structured sessions that engage learners in dialogue, 
reflection, and discussions about identity, inclusion and exclusion, historical narratives, 
justice, and coexistence. Activities often include perspective-taking exercises, group 
discussions, and collaborative problem-solving. By encouraging critical reflection on 
social relationships and conflict dynamics, they aim to strengthen SEL competencies 
such as empathy, respect, conflict resolution, and ethical reasoning, particularly across 
lines of difference such as ethnicity, religion, nationality, political affiliation, or other 
identities that may contribute to social division and conflict.

In our review, Rosen and Salomon (2011) explored Pathways into Reconciliation, an 
intervention that engaged Israeli Jewish and Israeli Palestinian tenth grade students 
in biweekly, 90-minute school-based sessions to discuss equality, liberty, majority-
minority group relations, and groups’ historical narratives. The intervention focused on 
improving students’ understanding of the other group’s beliefs and perspectives. A quasi-
experimental study used a pre-test and two waves of post-test data to identify and assess 
changes in core beliefs about security, justness, victimization, and delegitimization, and 
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in peripheral beliefs about the conflict. Results showed that the intervention influenced 
peripheral beliefs about the adversary but did not change core beliefs. 

Table 1 summarizes the evidence for different education interventions for school age-
children in conflict settings, including the number of studies and citations, geographies, 
and range of impacts.

Table 1: Summary of Evidence on Education Interventions for School-Age 
Children in Conflict- and Crisis-Affected Settings: Study Coverage, Geographic 

Distribution, and Impacts

Intervention 
Category Citation Intervention 

Name Program Description Method Impact on SEL Skills Geography

MHPSS

Tol et al. 
2008

MHPSS 
group ses-

sions

15-session intervention over 
5 weeks combining trauma 

processing, cooperative play, and 
creative-expressive activities, 

delivered by trained paraprofes-
sionals

Clustered RCT; n 
= 495 children ages 
8-10 in 14 schools

Improved hope (d = 
0.38); also improved 
PTSD but no other 

mental health effects

Indonesia

Jordans et 
al. 2010

School-based 
psychosocial 
intervention

School-based, group PSS inter-
vention (15 sessions, 5 weeks) 

combining Cognitive Behavioral 
Techniques (CBT), creative ex-

pression, and group activities (e.g., 
sociodrama, drawing, cooperative 
play) to address trauma, promote 

resilience, hope, and prosocial 
behavior

Clustered RCT; n = 
325 children ages 11-

14 in 8 schools

No impacts on 
main outcomes, but 

gendered effects, 
with improvements 
for girls in prosocial 
skills and increased 
hope for older chil-
dren (no effect sizes 

provided)

Nepal

Tol et al. 
2013

School-based 
preventive 

mental health 
intervention

School-based group intervention 
(15 sessions, 5 weeks) combining 
CBT (psychoeducation, coping, 

guided trauma exposure) and cre-
ative expressive activities (games, 
drama, music) to reduce distress 
and strengthen coping and social 
functioning among war-affected 

children

Clustered RCT; n 
= 399 children ages 
9-14 in 24 schools

No impact on 
prosocial skills, but 
improvements for 

young children only. 
No effects on pri-

mary mental health 
outcomes (PTSD, 

depression, anxiety)

Sri Lanka

Tol et al. 
2014

School-based 
intervention 

(CBI) – 
school-based 
psychosocial 

program

School-based group intervention 
(15 sessions, 5 weeks) combining 
CBT (psychoeducation, coping, 

guided trauma exposure) and cre-
ative expressive activities (games, 
drama, music) to reduce distress 
and strengthen coping and social 
functioning among war-affected 

children

Clustered RCT; n 
= 329 children ages 
8-17 in 14 schools

No main effects 
on mental health 
outcomes (PTSD, 

depression, anxiety, 
hope, functioning), 
but improvements 

in hope for younger 
children and children 

with lower trauma 
exposure

Burundi

Peltonen 
et al. 2012

School 
Mediation 

Intervention

8 month peer mediation and con-
flict resolution and dialogue skills 

training, focused on caring for 
peers and preventing disruptive 

and aggressive behavior

QED; n = 225 chil-
dren ages 10-14 in 2 

schools

No impacts on 
mental health, quality 

of friendships, pro-
social behavior, and 
aggressiveness, but 

treatment prevented 
deterioration of 

friendships (no effect 
sizes reported)

Gaza
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Intervention 
Category Citation Intervention 

Name Program Description Method Impact on SEL Skills Geography

MHPSS

O’Callaghan 
et al. 2014

Family 
focused, 

community 
based PSS

Group-based psychosocial 
intervention (8 sessions) delivered 

to children and caregivers, 
combining life skills training 

(communication, conflict resolu-
tion), relaxation techniques, and 
community-based activities (e.g., 

mobile cinema) to strengthen 
coping, family relationships, and 

community cohesion

RCT; n = 159 chil-
dren ages 7-18

Moderate reduction 
in PTSD symp-

toms (d = 0.40); no 
significant effects on 
prosocial behavior or 
conduct problems at 
post-test; improve-
ments in prosocial 

behavior and conduct 
problems observed at 
follow-up without a 

control group

Democratic 
Republic of 
the Congo

Betancourt 
et al. 2014

Youth 
Readiness 

Intervention

Group-based cognitive-behavioral 
psychosocial intervention (10 

sessions) for war-affected youth, 
combining skills in emotion 

regulation, interpersonal commu-
nication, problem-solving, and 

cognitive restructuring, delivered 
by trained lay facilitators

RCT; n = 436 chil-
dren and youth ages 

15-24

Significant 
improvements at 

post-intervention in 
emotion regulation 
(d = 0.31), prosocial 
behavior (d = 0.39), 
social support (d = 

0.29), and functional 
impairment (d = 

−0.32); no effects on 
psychological distress 

or PTSD; effects 
were not sustained at 
6-month follow-up

Sierra Leone

Forsberg 
and 

Schultz 
2022

Better Learn-
ing Program 

– Level 2 
(BLP-2)

School-based, teacher-led psy-
chosocial intervention targeting 

academic underachievement, 
combining academic support with 

activities to improve emotional 
regulation, self-efficacy, and 

coping with stress

Clustered RCT; n 
= 300 students ages 
9-16 in 30 schools

Significant 
improvements in 

self-regulation (d = 
0.99), self-efficacy 

(d = 0.78), executive 
function (d = 0.79), 

and hope (d = 
0.53), reductions in 
stress-related symp-
toms at post-inter-

vention; some effects 
(e.g., self-regula-
tion, self-efficacy) 

sustained at 5-month 
follow-up, while 

others diminished

Gaza

Punamäki 
et al. 2014

Teaching 
Recovery 

Techniques

School-based, group PSS inter-
vention based on CBT principles 

(TRT), delivered over 4 weeks 
(2 sessions per week), using 

narrative, relaxation, and coping 
exercises to help children regulate 

emotions and process trauma

Clustered RCT; n = 
482 children ages 10-

13 in 4 schools

No significant effects 
on emotion regula-
tion, but improve-
ments on mental 
health outcomes 
(reduced PTSD, 

depression, distress; 
increased wellbeing)

Gaza
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Intervention 
Category Citation Intervention 

Name Program Description Method Impact on SEL Skills Geography

Academic 
Support 
through 
EdTech

Angrist et 
al. 2023

ConnectEd: 
SMS only 

and SMS + 
phone calls 

Weekly SMS calls with math con-
tent plus reminders to support nu-
meracy and motivation. A second 
treatment arm added 20-minute 

tutoring calls tailored to level 

5 RCTs; India, Kenya 
n = 1,985 children, 

Phillipines n = 2,316 
children, Uganda n = 

1,308 children

SMS intervention 
did not have impacts 
on perseverance or 
ambition; SMS + 

phone calls improved 
perseverance and 

ambition

India, 
Kenya, Nepal, 

Uganda, 
Philippines

Islam et al. 
2022

IVR Bangla-
desh

During COVID-19 school 
closures, caregivers dial toll-free 
number to access up to 75 prere-

corded audio lessons for 15 weeks, 
with content on literacy, numeracy, 
and a noncognitive module on SEL 

Clustered RCT with 
three treatment arms; 

1,763 children ages 
5-10 in 90 villages

Improved leadership; 
no effect on commu-

nication/planning
Bangladesh

Brown et 
al. 2023

Software with 
Academic 

Games

Digital, game-based learning 
program providing personalized, 
curriculum-aligned literacy and 
numeracy instruction for out-of-

school children

Quasi-experimental, 
mixed-methods 

evaluation; n = 221 
children ages 7-9

No effect on hope; 
improvements 

on psychological 
wellbeing

Sudan

Academic 
Support 

with School 
Climate 
Routines

Tubbs-
Dolan et 
al. 2021

Remedial 
with Healing 
Classrooms

Healing Classroom Tutoring 
(HCT) is a nonformal remedial 

program. Delivered 3 times 
per week, 2.67 hours per day, 

16 weeks, providing structured 
literacy and numeracy instruction 
infused with SEL-informed school 

climate practices

Clustered RCT; n 
= 4,994 children 

in grades 2-4 in 87 
public schools

No impacts on SEL 
outcomes, but im-

pacts on perceptions 
of the school

Lebanon

Academic 
Support 

with 
SEL-Target-
ed Practices

Tubbs-
Dolan et 
al. 2021

Remedial 
with Healing 
Classrooms 
and targeted 

SEL

 HCT+ Mindfulness builds on 
HCT by adding three 10-minute 

sessions targeting emotional 
regulation over 16 weeks

No impacts on SEL 
outcomes, but im-

pacts on perceptions 
of the school

Lebanon

Mindfulness 
and Brain 

Games

Unique effect of adding 16 weeks of 
brief mindfulness practices such as 
breathing and mindful movement 

to manage stress and regulate 
emotions, and 11 weeks of Brain 

Games to support executive

Clustered RCT with 
3 arms; n = 4,598 

children ages 5 to 15 
in public schools

Mindfulness had 
marginal SEL effects, 
adding Brain Games 

had no additional 
impact

Lebanon

Diazgranados 
et al. 2022

ALP with 
Healing 

Classrooms

Accelerated learning program for 
out-of-school children 3 hours per 
day, 5 days per week for 7 months; 
including math, literacy, and SEL

Clustered RCT; n = 
2,244 out-of-school 

children, ages 9-14 in 
80 nonformal centers

Reduced disengage-
ment; no other effects 

on SEL (prosocial 
skills, aggression, 

emotional regulation)

Nigeria

Hagos and 
Hagos 
2024

ALP with 
SEL ALP with SEL and trauma healing RCT

Reduced social 
difficulties; improved 

prosocial behavior
Ethiopia

Diazgranados 
et al. 2019

Remedial 
with Healing 
Classrooms 

and SEL

After-school group remedial ses-
sions (3 times per week, 2.5 hours 

per day, 21 weeks; 157 hours) 
that integrate learning in healing 
classrooms and focus on literacy, 

numeracy, and SEL

Clustered RCT, n = 
1,175 children ages 
9-14 in 80 public 

schools

No impacts on SEL 
outcomes (emotional 

regulation, conflict 
resolution)

Nigeria

SEL Com-
prehensive 

Curriculum

Kim et al. 
2023

SEL Curric-
ulum

Adding a universal, comprehen-
sive SEL curriculum to a remedial 
program that already integrated 

Learning in a Healing Classroom 
approach

Clustered RCT with 
3 arms; n = 4,289 

children ages 5-15 in 
57 public schools

No impacts on SEL 
outcomes, including 

emotional regulation, 
prosocial skills, con-
flict resolution, and 
hostile attribution 

bias 

Lebanon
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Intervention 
Category Citation Intervention 

Name Program Description Method Impact on SEL Skills Geography

Multicom-
ponent SEL 

Intervention

Ozler et al. 
2020

Girl Empow-
er (GE) 

Girl Empow-
er + Cash 

(GE+)

Multicomponent, gender-transfor-
mative program combining SEL/
life skills curriculum, mentoring, 

caregiver engagement. Second 
treatment arm also added finan-
cial support with cash transfers

Clustered RCT with 
3 arms: GE, GE+; n = 
1,216 girls ages 13-14 

across 84 villages

No significant effects 
on psychosocial 

wellbeing; positive 
impacts on life skills 
(GE: 0.22 SD; GE+: 
0.29 SD) and gender 
attitudes (GE: 0.20 
SD; GE+: 0.23 SD)

Liberia

Peace Edu-
cation

Rosen and 
Salomon 

2012

Peace Educa-
tion

Dialogue sessions on identity and 
conflict QED

Changed peripheral 
beliefs about other 

group, but not central 
beliefs

Israel, Pales-
tine

Meta-Analysis Results: Evidence on the Impact of Education 
Interventions on SEL

Above we provided a narrative synthesis of existing evidence on the impact education 
interventions have on SEL outcomes in crisis- and conflict-affected settings. We 
highlighted the strength of the evidence for different types of interventions. This 
overview, however, did not account for the relative magnitude or consistency of effects 
across interventions. In this section, we present the findings from a meta-analysis that 
pooled data across studies to generate overall effect estimates and explore variations 
in impact. This quantitative approach provides a rigorous assessment of what works 
to improve SEL across diverse humanitarian contexts to reveal insights that may not 
be evident from individual studies alone.

The analysis covered five intervention types: MHPSS, academic support with positive 
school climate practices, academic support with targeted SEL, standalone SEL 
programming, and academic support through EdTech. We excluded peace education 
interventions because the only study in this category did not provide standard errors.

The meta-analysis yielded a pooled effect size of 0.10 [95% CI: 0.06, 0.14], which is 
statistically significant (p < 0.001). This indicates that, overall, the interventions included 
in the analysis produced a moderate positive effect on SEL outcomes. However, the 
heterogeneity across studies was high (I² = 89.2%, p < 0.001), which indicates substantial 
variability in effect sizes. The test for differences between intervention categories was 
statistically significant (Q = 15.63, p = 0.01), which suggests that variation in effect 
sizes across intervention types and SEL domains explains a meaningful portion of the 
observed variability.
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A key finding of the meta-analysis is that many interventions showing null effects 
in individual studies appeared to have small and statistically significant effects when 
results were aggregated in the meta-analysis. This suggests that these interventions may 
generate diffuse, low-intensity changes that are difficult to detect in single studies but 
become more visible when statistical power increases. 

Meta-Analysis by Intervention Type

We conducted a meta-analysis, grouping studies by six types of interventions. Figure 
2 displays a forest plot with the results.

Figure 2: Forest Plot of Impacts of Education Interventions on SEL Outcomes in 
Conflict Settings

Note: Between subgroup heterogeneity tests are from random-effects model
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MHPSS interventions yielded a larger estimated effect (ES = 0.166), although this result 
does not reach statistical significance (p = 0.065). The extremely high heterogeneity 
observed in this group (I² = 88.6%) indicates substantial inconsistency across studies, 
which suggests that the effectiveness of MHPSS interventions is highly context dependent, 
with some studies showing meaningful improvements while others report negligible or 
highly uncertain effects. The wide confidence intervals call for cautious interpretation.

Interventions providing academic support that integrate positive school climate 
components showed a pooled effect size of 0.10 [CI = 0.02, 0.17], which is statistically 
significant (p = 0.01). However, this estimate is based on a single study, which limits 
the generalizability of the findings; further evidence is needed to confirm consistency 
across contexts.

Academic support interventions combined with SEL-targeted components yielded a 
pooled effect size of 0.13 [95% CI= 0.10, 0.15], which is statistically significant (p < 
0.001). The low level of heterogeneity (I² = 12.4%) indicates that the effect is stable 
across studies.

Academic support delivered through educational technology yielded a pooled effect 
size of 0.05 [95% CI = 0.03, 0.07], which is statistically significant (p < 0.007). As with 
the school climate subgroup, this is driven by a single study and should be interpreted 
with caution.

Multicomponent SEL interventions presented a small (ES = 0.095, [95% CI = -0.243, 
0.433]) and nonsignificant effect (p = 0.580), with no observed heterogeneity (I² = 
0.0%). The wide confidence interval indicates low precision and insufficient evidence 
to draw firm conclusions.

In sum, the meta-analysis indicates that several intervention categories yielded positive, 
moderate, and statistically significant effects on SEL outcomes. Academic support 
interventions that integrate SEL-targeted activities and school climate components, as 
well as standalone SEL programming such as a comprehensive SEL curriculum, showed 
significant effects in the range of 0.05 SD to 0.13 SD, while MHPSS interventions 
presented the largest estimated effect size but did not reach statistical significance and 
show high heterogeneity. Remote academic supports delivered through EdTech had 
a small effect on SEL outcomes within the perspectives domain (e.g., ambition and 
perseverance). Multicomponent SEL interventions showed small, nonsignificant effects 
with wide confidence intervals, reflecting limited precision in the available evidence.
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Meta-Analysis by SEL Domain

We also conducted a meta-analysis to identify patterns of impacts by SEL domain. 
Whereas the previous section showed the impacts that different types of education 
interventions had on SEL outcomes, this section highlights which SEL domains were 
most influenced by the education interventions in our sample. Figure 3 displays a 
forest plot with the impact of studies on SEL competencies, clustered on SEL domains, 
according to Harvard EASEL Lab’s SEL taxonomy (Bailey et al. 2021).

Figure 3: Forest Plot of Impacts of Education Interventions on SEL Domains

Note: Between subgroup heterogeneity tests are from random-effects model
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Intervention Category and Citation

Identity
Ozler et al. 2020 - SEL Lifeskills-Curriculum
Ozler et al. 2020 - SEL + Cash
Forsberg and Schultz 2022
Brown et al. 2023 - Software with Games
Subgroup, DL (I2 = 70.7%, p = 0.017)

Emotional
Diazgranados et al. 2019 - Remedial
Diazgranados et al. 2022 - ALP
Kim et al. 2023 - HCT + 5CSEL 
Tubbs et al. 2021 - Mindfulness 
Tubbs et al. 2021 - Remedial + HCT 
Tubbs et al. 2021 - Remedial + HCT + Mindfulness 
Betancourt et al. 2014
Forsberg and Schultz 2022
Punamaki et al. 2014
Subgroup, DL (I2 = 84.4%, p < 0.001)

Social 
Tubbs et al. 2021 - Remedial + HCT
Tubbs et al. 2021 - Remedial + HCT + Mindfulness
Diazgranados et al. 2019 - Remedial
Diazgranados et al. 2022 - ALP
Islam et al. 2022 - IVR
Jordans et al. 2010 
Kim et al. 2023 - HCT + 5CSEL
Tol et al. 2008
Tol et al. 2013 
Tubbs et al. 2021 - Mindfulness 
Betancourt et al. 2014
O’Callaghan et al. 2014
Subgroup, DL (I2 = 70.0%, p < 0.001)

Values
Islam et al. 2022 - IVR
Subgroup, DL (I2 = 0.0%, p < 0.001)

Cognitive
Kim et al. 2023 - HCT + 5CSEL
Islam et al. 2022 - IVR
Tubbs et al. 2021 - Mindfulness 
Tubbs et al. 2021 - Remedial HCT 
Tubbs et al. 2021 - Remedial + HCT + Mindfulness
Forsberg and Schultz 2022
Subgroup, DL (I2 = 81.0%, p < 0.001)

Perspectives
Jordans et al. 2010
Angrist et al. 2023 - SMS
Angrist et al. 2023 - Phone calls + SMS
Tol et al. 2008
Tol et al. 2014
Forsberg and Schultz 2022
Subgroup, DL (I2 = 81.2%, p < 0.001)

Heterogeneity between groups: p = 0.660
Overall, DL (I2 = 85.3%, p < 0.001)
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The emotional domain showed a pooled effect size of 0.13 [95% CI = 0.061, 0.203], which 
is statistically significant (p < 0.001) and represents one of the largest effects across 
domains. However, heterogeneity was very high (I² = 84.4%, p < 0.001), which indicates 
considerable dispersion in effect sizes, including both moderate and large effects.

The social domain showed a pooled effect size of 0.09 [95% CI = 0.04, 0.14], which was 
statistically significant (p < 0.001). Heterogeneity was moderate to high (I² = 70%, p < 
0.001), with most estimates clustering around small positive values.

The perspectives domain showed a pooled effect size of 0.07 [95% CI = 0.01, 0.13], which 
was statistically significant (p = 0.011). However, heterogeneity was high (I² = 81.2%, p 
< 0.001), with effect sizes ranging from near zero to moderate values, and some wide 
confidence intervals.

The cognitive domain showed a pooled effect size of 0.07 [95% CI = -0.005, 0.15], 
which was not statistically significant (p = 0.06). Heterogeneity was high (I² = 81%, p 
< 0.001), which indicates substantial variation across studies, including both negligible 
and larger positive effects.

The values domain included one study that yielded an effect size of 0.09 [95% CI = 
-0.008, 0.18], which was not statistically significant (p = 0.07). Heterogeneity could not 
be estimated.

Finally, the identity domain showed a pooled effect size of 0.29 [95% CI = -0.03, 0.62], 
which was not statistically significant (p = 0.08). The confidence interval was wide and 
included zero, which indicates high uncertainty. Heterogeneity was moderate to high 
(I² = 70.7%, p < 0.017).

Overall, statistically significant effects were observed in the social, emotional, and 
perspective domains, while cognitive, values, and identity did not show statistically 
significant pooled effects. The largest point estimates were in the emotional and identity 
domains, although the latter was not statistically robust. High heterogeneity was present 
in most domains, indicating a substantial variability in intervention effects.

Cost-Effectiveness Evidence for Improving SEL

Drawing on evidence from the 11 interventions that reported cost data, we estimated that 
the average cost of education interventions with evidence of impact on SEL outcomes 
in conflict-affected settings was $211 per child (2024 US$) and ranged from $12 to 
$663 dollars.
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Cost-effectiveness varied substantially across intervention types, reflecting differences 
in both implementation costs and effect sizes. When expressed as the cost required to 
achieve a 0.20 SD improvement in SEL, a remote phone-based tutoring intervention 
demonstrated a very low cost per child ($13), combined with a modest but statistically 
significant effect size (0.05 SD). This resulted in a cost of $52 per 0.20 SD improvement—
the lowest among all interventions analyzed—but was limited to competencies in the 
perspectives SEL domain (i.e., perseverance and ambition).

Interventions that combined academic support with explicit SEL components 
demonstrated moderate cost-effectiveness. An accelerated learning program and a 
remedial program with a comprehensive SEL curriculum in Nigeria achieved one of 
the largest observed effect sizes (0.14 SD) at moderate cost, which resulted in a cost 
of $157 per 0.20 SD improvement for the accelerated learning programs, and $198 for 
the remedial program. Another remedial program that integrated SEL components in 
Lebanon showed lower cost-effectiveness, $636 per 0.20 SD improvement.

Standalone SEL programming showed mixed cost-effectiveness. While comprehensive 
SEL curricula produced statistically significant effects, they were less cost-effective 
than integrated academic-SEL approaches, which reflected smaller effect sizes relative 
to cost. Interventions with negligible or nonsignificant effects, such as SMS-only or 
mindfulness-only programs, could not be meaningfully assessed. 

Table 2: Cost-Effectiveness of Education Interventions for Improving SEL Outcomes 
among School-Age Children in Conflict-Affected Settings

Intervention 
Category

Intervention 
and Reference Context Cost per Child 

(USD)
Effect Size 

(SD) Significance Cost per 0.20 
SD (USD)

Cost-
Effectiveness

Remote 
Academic 
Support 
through 
EdTech

SMS + phone 
calls (Angrist et 

al. 2024)

India, Kenya, 
Nepal, Uganda, 

Phillipines
$13.00 0.05 p < 0.0001 $52.00 Higher cost-

effectiveness

SMS (Angrist 
et al. 2024)

India, Kenya, 
Nepal, Uganda, 

Phillipines
$0.24 0.01 null n/a Not cost-

effective

IVR (Islam et 
al. 2022) Bangladesh $47.85 0.06 p = 0.05 $159.50 Medium cost-

effectiveness

Academic 
Support 

with School 
Climate 
Practices

Remedial 
Lessons in 

Healing 
Classrooms 
(Tubbs et al. 

2021)

Lebanon $318.00 0.10 p < 0.05 $636.00 Lower cost-
effectiveness



38 Journal on Education in Emergencies

DIAZGRANADOS FERRÁNS, THUO, AND LÓPEZ

Intervention 
Category

Intervention 
and Reference Context Cost per Child 

(USD)
Effect Size 

(SD) Significance Cost per 0.20 
SD (USD)

Cost-
Effectiveness

Academic 
Support with 
SEL-Targeted 

Practices

Accelerated 
Learning 

Program with 
Comprehensive 

SEL 
Curriculum 

(Diazgranados 
et al. 2022)

Nigeria $110.13 0.14 p < 0.0001 $157.33 Medium cost-
effectiveness

Remedial 
Lessons with 
Mindfulness 

and Brain 
Games (Tubbs 

et al. 2021)

Lebanon $350.00 0.11 p < 0.0001 $636.36 Lower cost-
effectiveness

Remedial 
Lessons with 

Comprehensive 
SEL 

Curriculum 
and 

Mindfulness 
(Diazgranados 

et al. 2019)

Nigeria $98.97 0.10 p < 0.0001 $197.94 Medium cost-
effectiveness

SEL 
Programming

Mindfulness 
only (Tubbs et 

al. 2021)
Lebanon $32.00 0.03 null n/a Not cost-

effective

Comprehensive 
SEL curriculum 
only (Kim et al. 

2023)

Lebanon $83.75 0.05 p < 0.0001 $335.00 Lower cost-
effectiveness

DISCUSSION

This study provides the first meta-analytic evidence on the impact of education 
interventions on SEL outcomes in conflict and protracted crisis settings. Overall, the 
meta-analysis shows that education interventions in conflict-affected settings have an 
overall positive, moderate, and statistically significant impact, with a pooled effect 
size of 0.10 SD. This finding indicates that, despite highly constrained and disrupted 
environments, interventions can generate measurable improvement in children’s SEL. 
However, these average effects mask substantial variation across both intervention types 
and SEL domains. Evidence on cost-effectiveness remains extremely limited, with few 
studies reporting costing data; among those that do, many do not demonstrate high 
cost-effectiveness.

At the intervention level, the findings highlight important variation across intervention 
types. Academic support interventions that integrate SEL-targeted practices showed 
statistically significant and consistent effects with relatively low heterogeneity, which 
suggests a more reliable and replicable pathway to impact. Interventions combining 
academic support with school climate components and those explicitly focused on 
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SEL through a comprehensive curriculum showed moderate effects, but they represent 
promising areas of programming, with evidence still emerging. Remote academic 
support delivered through EdTech also showed statistically significant but small effects, 
which likely reflects the fact that these interventions do not typically directly target SEL 
outcomes and instead influence them through indirect pathways. In contrast, MHPSS 
interventions presented the largest estimated effect size but did not reach statistical 
significance and exhibit substantial heterogeneity. This points to wide variations in 
implementation. Multicomponent interventions showed small and nonsignificant effects, 
with wide confidence intervals reflecting limited precision, making it difficult to draw 
firm conclusions about effectiveness.

Across SEL domains, the analysis reveals important differences. Statistically significant 
effects were observed in the emotional, social, and perspectives domains, with the 
largest and most consistent effects in the emotional domain. In contrast, effects in 
the cognitive, values, and identity domains were not statistically significant, and the 
evidence base for these domains remains limited. These findings suggest that some 
domains—particularly those related to emotional functioning and interpersonal skills—
are more frequently targeted or more responsive to intervention in crisis contexts, while 
others remain underexplored. However, given the limited number of studies in several 
domains, these patterns should be interpreted cautiously.

These effects are consistent with benchmarks observed in international education 
research. In their review of more than 150 education interventions in low- and middle-
income countries, Evans and Yuan (2022) found that median effect sizes tend to range 
between 0.05 SD and 0.10 SD, with few interventions demonstrating effects above 0.20 
SD. According to education-specific benchmarks (Kraft 2020), an effect size of 0.10 
SD constitutes a moderate effect size and may represent meaningful improvement in 
conflict and crisis settings, where learning environments are disrupted and children 
face multiple constraints on their development. As Kraft (2020) noted, the interpretation 
of effect sizes in education depends critically on context, intervention intensity, and 
scalability. Given the limited and heterogeneous evidence base, meta-analytic estimates 
should be interpreted as reflecting broad patterns rather than precise or universally 
generalizable effects.

Compared to estimates from the broader SEL literature, these effects are smaller. Cipriano 
et al. (2023) reported average effect sizes ranging from 0.11 SD to 0.29 SD across SEL 
and related domains, which suggests that interventions in conflict-affected settings 
may face additional implementation and contextual constraints. When compared to 
evidence on academic outcomes in conflict-affected settings, this estimate is also lower. 
A recent meta-analysis of interventions targeting foundational literacy and numeracy 
in conflict-affected contexts reported average effect sizes of 0.27 SD in literacy and 
0.21 SD in numeracy, which indicates larger impacts on academic outcomes than those 
observed for SEL (Diazgranados and Thuo in press).
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An interesting emerging pattern is the discrepancy between individual studies and 
pooled meta-analytic estimates. While many individual evaluations report null effects on 
SEL outcomes, the meta-analysis detects moderate and statistically significant impacts, 
suggesting that effects may be too small to detect in underpowered individual studies but 
become visible when evidence is aggregated. This pattern contrasts with findings from 
a meta-analysis of foundational learning in conflict-affected settings, where individual 
studies more consistently detect statistically significant impacts on academic outcomes 
(Diazgranados and Thuo in press). This suggests that SEL outcomes may be more 
difficult to shift, detect, or measure in the short term than academic outcomes.

Among studies reporting costing data, the average cost of education interventions 
that promote SEL outcomes is $211 per child (2024 US$), with substantial variation 
across programs, ranging from $13 to $350. When linking cost to impact, we find that 
education interventions have mixed cost-effectiveness, ranging from null impacts to 
improvements per 0.20 SD in SEL outcomes between $52 to $636 per child. A remote 
phone-based intervention delivered through EdTech appears to exhibit the highest cost-
effectiveness, $52 per improvement in SEL. However, this finding should be interpreted 
with caution, as the intervention was primarily designed to improve academic outcomes 
rather than SEL, and cost-effectiveness is driven by very low delivery costs combined 
with small but significant effects on a narrow set of outcomes within the perspectives 
domain only (i.e., perseverance and ambition). Academic interventions that integrate 
SEL components—whether through school climate practices, targeted SEL strategies, 
or comprehensive SEL curricula—show mixed cost-effectiveness. Estimates range from 
no cost-effectiveness in cases of null impacts to between $157 and $636 per 0.20 SD 
improvement.

In contrast, evidence on the cost-effectiveness of education interventions targeting 
academic outcomes in conflict and crisis settings shows stronger and more consistent 
results, with costs per 0.20 SD improvement in literacy and numeracy ranging from 
$3 to $385. These findings are driven by a combination of lower delivery costs and 
larger impacts. Foundational learning interventions often achieve meaningful gains in 
academic outcomes at a relatively low cost, which reflects scalable delivery models and 
well-defined instructional approaches. The contrast suggests that, while interventions 
targeting academic outcomes have increasingly converged around cost-effective and 
scalable models, comparable optimization has not yet been achieved for SEL programming 
in conflict and crisis settings (Global Education Evidence Advisory Panel 2023). This 
underscores that cost-effectiveness is a function not only of delivery cost but of how 
interventions are designed to balance intensity, feasibility, and scale (Diazgranados, 
Guimond, and Annan 2026).
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Overall, the meta-analytic and cost-effectiveness findings point to a broader challenge: 
despite the increasing prominence of SEL programming in humanitarian settings, SEL 
programs are not yet reliably improving children’s SEL outcomes in cost-effective ways. 
Effects remain modest and uneven across intervention types and domains, and the 
limited cost data available suggests that many interventions do not achieve high cost-
effectiveness. To explain these patterns, we identify three interrelated drivers of variation 
in SEL impacts and cost-effectiveness: (1) the nature and intensity of the mechanisms 
activated by interventions; (2) implementation conditions, including alignment with local 
contexts; and (3) adequate measurement of SEL outcomes. These drivers not only shape 
effectiveness, they also influence cost-effectiveness and scalability, as decisions about 
mechanisms, delivery models, and measurement systems influence both the magnitude 
of the impact and the resources required to achieve it. These factors likely interact, 
compounding their effects and contributing to the variability observed across studies. 
We discuss each of these below.

The first driver relates to the mechanisms that interventions use to influence SEL. 
Interventions with stronger and more consistent effects—particularly those integrating 
SEL into academic support—tend to combine structured opportunities for skill 
development with regular instructional engagement, which allows for repeated exposure 
and practice. This integration may also reduce opportunity costs and increase feasibility 
in resource-constrained settings, thus contributing to more consistent implementation. 
In contrast, interventions that rely on indirect or lower intensity pathways may influence 
SEL through narrower or less well-sustained mechanisms. MHPSS interventions, 
while designed to directly address psychosocial processes, show highly variable effects 
across contexts, which suggests that their effectiveness may depend on factors such 
as implementation quality, targeting, and alignment with local needs. This variability 
underscores the importance of understanding not only what interventions are delivered 
but how, for whom, and under what conditions. Prior systematic evidence has shown 
that SEL interventions are most effective when they are active, focused, and explicitly 
target specific competencies, rather than relying on diffuse or indirect approaches 
(Deitz et al. 2021).

The second driver relates to context and implementation conditions. Beyond differences 
in mechanisms, variation in effects is also closely linked to implementation conditions. 
SEL interventions are sensitive to context, culture, and implementation conditions, 
requiring design or adaptation that aligns with local norms, experiences, and learner 
needs. Emerging critiques of education programming in crisis settings (Shah and 
Dalrymple 2025) highlight a tendency to transfer or “import” SEL frameworks and 
curricula developed in high-income or stable contexts, rather than to engage in a process 
of codesign that prioritizes local knowledge. Such approaches may overlook how SEL 
competencies are defined, expressed, and valued across different cultural and conflict-
affected settings. As a result, interventions may not fully align with learners’ lived 
experiences or with locally relevant forms of social and emotional development, limiting 
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implementation uptake, quality, and impact. As prior research shows, interventions 
are less likely to produce intended outcomes when they do not resonate with local 
values and context (Durlak and DuPre 2008; Burns and Lawrie 2015; Puri et al. 2017). 
This is particularly relevant for SEL, where effectiveness depends on alignment with 
locally defined competencies and social norms (Deitz et al. 2021). Moreover, ensuring 
that programs are tailored to children’s developmental needs is especially critical in 
humanitarian settings, where learners often have heightened vulnerabilities and diverse 
cognitive and emotional needs (Jones et al. 2017).

This highlights the need to sequence research and program development in ways 
that support iterative design, testing, and adaptation, which will ultimately enable the 
development of education interventions that are effective, scalable, and sustainable in 
crisis contexts (Diazgranados, Guimond, and Annan 2026). Addressing these challenges 
requires more systematic use of tools that support alignment between intervention design 
and local knowledge, values, and priorities. For example, the PSS-SEL toolbox provides 
localizing tools with structured guidance to help practitioners identify local needs 
and assets, prioritize relevant skills, and validate SEL frameworks and measurement 
tools in collaboration with local stakeholders (Harvard EASEL Lab and INEE 2022). 
These insights reinforce the importance of moving toward more participatory and 
contextually grounded approaches to SEL design, where local actors—including educators, 
communities, and learners—play a central role in shaping intervention content and 
delivery. Strengthening this alignment may help reduce variability in implementation 
and improve the consistency of observed effects across contexts.

The third driver relates to how SEL outcomes are measured. Limitations in SEL 
measurement may contribute to inconsistent evidence. Existing tools aiming to measure 
SEL outcomes vary widely in the constructs they capture, the domains they prioritize, 
and the terminology they use, which reflects a lack of conceptual standardization across 
the field (Jones et al. 2016). Many instruments have been developed outside of crisis-
affected contexts and thus require substantial adaptation to ensure cultural relevance and 
validity (Diazgranados and Lee 2019). Fragmentation and limited contextual alignment 
can reduce the sensitivity of measurement tools and their ability to detect change and 
complicate comparisons across studies. Moreover, measurement tools are not always 
well aligned with the specific mechanisms targeted by interventions, and they often 
rely on self-reported outcomes that may be less responsive to short-term changes. These 
limitations may systematically attenuate observed effect sizes and contribute to null 
findings in individual studies. Addressing this requires strengthening the alignment 
between intervention design and measurement. Greater use of structured resources—
such as the INEE Measurement Library (INEE n.d.) and the PSS-SEL toolbox (Harvard 
EASEL Lab and INEE 2022)—along with existing efforts to map SEL tools against SEL 
domains and subdomains (Jones et al. 2020; Diazgranados et al. n.d.) can help researchers 
and practitioners select instruments that more closely capture the skills targeted by the 
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interventions. Improving this alignment is critical for measuring accurately and for 
advancing cumulative and comparable evidence in the field.

These drivers help explain why some interventions are more cost-effective than others. 
Interventions that balance the intensity of mechanisms with feasible and scalable delivery 
models while maintaining alignment with local contexts and measurable outcomes are 
more likely to generate impact efficiently. In contrast, interventions that are intensive 
but difficult to scale, weakly aligned with context, or poorly matched to measurement 
systems may generate impact at a high cost or with limited efficiency. Interventions 
must also be designed to deliver impact in cost-effective and sustainable ways, at scale.

Limitations

This meta-analysis has several limitations. First, the evidence base for many intervention 
types is limited, with only a small number of eligible studies per category. This 
restricted the precision of pooled estimates and reduces confidence in cross-intervention 
comparisons. Second, insufficient disaggregation by key variables, such as geographic 
region, type of conflict or crisis, and implementation modality, limited our ability to 
explore sources of heterogeneity. Third, few studies reported cost or expenditure data, 
which prevented a systematic assessment of cost-effectiveness across interventions. 
Fourth, the synthesis relied on published and accessible evaluation reports, which may 
have introduced publication bias if studies with null or negative results were less likely 
to be disseminated. Finally, this analysis aggregated diverse interventions implemented 
in highly heterogeneous humanitarian and crisis-affected settings. While necessary for 
synthesis, aggregation may have masked important contextual differences that shaped 
effectiveness and transferability.

CONCLUSION

This study provides the first comparative, meta-analytic evidence on the effectiveness 
of education interventions in improving SEL outcomes in conflict and protracted 
crisis settings. The findings show that, while interventions can generate meaningful 
improvements, the effects are modest, uneven across domains, and highly variable 
across intervention types.

To explain this variation, we identified three interrelated drivers shaping SEL impacts: 
the nature and intensity of intervention mechanisms, the degree of alignment with 
local contexts and implementation conditions, and limitations in terms of how SEL 
outcomes are measured. These drivers highlight the fact that improving SEL outcomes 
in conflict and crisis settings requires not only identifying effective approaches but 
also strengthening coherence between intervention design, implementation, and 
measurement.
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Advancing the field of education in conflict and protracted crisis will require greater 
investment in contextually grounded and developmentally appropriate program design, 
stronger alignment between intended outcomes and measurement tools, and more 
systematic attention to cost-effectiveness and scalability. Addressing these challenges 
is critical to generating reliable evidence on what works, for whom, and under what 
conditions to support the social and emotional development of children affected by 
conflict and crisis.

ACKNOWLEDGMENT

This research was funded with UK International Development from the UK government 
through the Education Research in Conflict and Protracted Crisis (ERICC) programme. 
The views expressed do not necessarily reflect the UK government’s official policies.

REFERENCES

Aber, J. Lawrence, Carly Tubbs, Catalina Torrente, Peter F. Halpin, Brian Jonhston, 
Leighann Starkey, Anjuli Shivshanker, Jeannie Annan, Edward Seidman, and 
Sharon Wolf. 2017. “Promoting Children’s Learning and Development in Conflict-
Affected Countries: Testing Change Process in the Democratic Republic of the 
Congo.” Development and Psychopathology 29 (1): 53-67. https://doi.org/10.1017/
S0954579416001139.

Ager, Alastair, Bree Akesson, Lindsay Stark, Erin Flouri, and Braxton Okot. 2011. “The 
Impact of the School-Based Psychosocial Structured Activity (PSSA) Program on 
Conflict-Affected Children in Northern Uganda.” Journal of Child Psychology and 
Psychiatry 52 (11): 1191-98. https://doi.org/10.1111/j.1469-7610.2011.02407.x.

Akar, Bassal, Michael Meskhi, and Claudia Baldelli. 2024. Evidence Gap and Literature 
Review Findings: Northwest Syria. Education Research in Conflict and Protracted 
Crisis (ERICC) Working Paper. ERICC Consortium. https://doi.org/10.6084/
m9.figshare.27139047.

Angrist, Noam, Micheal Ainomugisha, Sai Pramod Bathena, Peter Bergman, Colin 
Crossley, Claire Cullen, Thato Letsomo et al. 2023. Building Resilient Education 
Systems: Evidence from Large-Scale Randomized Trials in Five Countries. National 
Bureau of Economic Research (NBER) Working Paper No. 31208. NBER. https://
doi.org/10.3386/w31208.

https://doi.org/10.1017/S0954579416001139
https://doi.org/10.1017/S0954579416001139
https://doi.org/10.1111/j.1469-7610.2011.02407.x
https://doi.org/10.6084/m9.figshare.27139047
https://doi.org/10.6084/m9.figshare.27139047
https://doi.org/10.3386/w31208
https://doi.org/10.3386/w31208


45July 2026

WHAT WORKS TO IMPROVE SEL SKILLS IN CONFLICT AND CRISIS SETTINGS

Bailey, Rebecca, Silvia Diazgranados, Jennifer Finder, Stephanie Jones, and Rachel Smith. 
2021. “Developing Tools to Increase Understanding of PSS-SEL and Coordination 
among Stakeholders in Education in Emergency Settings.” In NISSEM Global Briefs 
Volume 3: Education for the Social, the Sustainable and the Emotional, edited by 
Margaret Sinclair and Andy Smart. NISSEM.

Barnes, Sophie P., Rebecca Bailey, and Stephanie M. Jones. 2021. “Evaluating the Impact 
of a Targeted Approach Designed to Build Executive Function Skills: A Randomized 
Trial of Brain Games.” Frontiers in Psychology 12: 655246. https://doi.org/10.3389/
fpsyg.2021.655246.

Barron, Ian, Ghassan Abdallah, and Unni Heltne. 2016. “Randomized Control Trial of 
Teaching Recovery Techniques in Rural Occupied Palestine: Effect on Adolescent 
Dissociation.” Journal of Aggression, Maltreatment & Trauma 25 (9): 955-73. https://
doi.org/10.1080/10926771.2016.1231149.

Berkowitz, Marvin W., and Melinda C. Bier. 2007. “What Works in Character Education.” 
Journal of Research in Character Education 5 (1): 29-48. https://doi.org/10.1108/CE-
02-2007-0002.

Betancourt, Theresa S., Ryan McBain, Elizabeth A. Newnham, Adeyinka M. Akinsulure-
Smith, Robert T. Brennan, John R. Weisz, and Nathan B. Hansen. 2014. “A Behavioral 
Intervention for War-Affected Youth in Sierra Leone: A Randomized Controlled 
Trial.” Journal of the American Academy of Child and Adolescent Psychiatry 53 (12): 
1288-12. https://doi.org/10.1016/j.jaac.2014.09.011.

Brown, Lindsay, Ha Yeon Kim, Carly Tubbs Dolan, Autumn Brown, Jennifer Sklar, 
and J. Lawrence Aber. 2022. “Remedial Programming and Skill-Targeted SEL in 
Low-Income and Crisis-Affected Contexts: Experimental Evidence from Niger.” 
Journal of Research on Educational Effectiveness 16: 1-32. https://doi.org/10.1080/1
9345747.2022.2139785.

Brown, Felicity L., Alawia I. Farag, Faiza Hussein Abd Alla, Kate Radford, Laura 
Miller, Koen Neijenhuijs, Hester Stubbé et al. 2023. “Can’t Wait to Learn: A Quasi-
Experimental Mixed-Methods Evaluation of a Digital Game-Based Learning 
Programme for Out-of-School Children in Sudan.” Journal of Development 
Effectiveness 15 (3): 320-41. https://doi.org/10.1080/19439342.2020.1829000.

Brun, Cathrine, Ola Al Samhoury, Maria Maalouf, and Rachel Saliba. 2024. Education 
Research in Conflict and Protracted Crises: Evidence Review and Research Agenda for 
Lebanon. ERICC Working Paper. ERICC Consortium. https://lebanesestudies.com/
wp-content/uploads/2025/02/FINAL-_-ERICC-Working-Paper-_-Evidence-review-
and-research-agenda-for-Lebanon.pdf.

https://doi.org/10.3389/fpsyg.2021.655246
https://doi.org/10.3389/fpsyg.2021.655246
https://doi.org/10.1080/10926771.2016.1231149
https://doi.org/10.1080/10926771.2016.1231149
https://doi.org/10.1108/CE-02-2007-0002
https://doi.org/10.1108/CE-02-2007-0002
https://doi.org/10.1016/j.jaac.2014.09.011
https://doi.org/10.1080/19345747.2022.2139785
https://doi.org/10.1080/19345747.2022.2139785
https://doi.org/10.1080/19439342.2020.1829000
https://lebanesestudies.com/wp-content/uploads/2025/02/FINAL-_-ERICC-Working-Paper-_-Evidence-review-and-research-agenda-for-Lebanon.pdf
https://lebanesestudies.com/wp-content/uploads/2025/02/FINAL-_-ERICC-Working-Paper-_-Evidence-review-and-research-agenda-for-Lebanon.pdf
https://lebanesestudies.com/wp-content/uploads/2025/02/FINAL-_-ERICC-Working-Paper-_-Evidence-review-and-research-agenda-for-Lebanon.pdf


46 Journal on Education in Emergencies

DIAZGRANADOS FERRÁNS, THUO, AND LÓPEZ

Burde, Dana, Andrea Coombes, Thomas de Hoop, Ozen Guven, Otogonjargal 
Okhidoi, Hannah Ring, Victoria Rothbard, and Chinmaya Holla. 2023. Forced 
Displacement and Education: Evidence Synthesis and Intervention Map. World 
Bank. https://documents.worldbank.org/en/publication/documents-reports/
documentdetail/099183002142332489.

Burde, Dana, Amy Kapit, Rachel Wahl, Ozen Guven, and Margot Igland Skarpeteig. 
2017. “Education in Emergencies: A Review of Theory and Research.” Review of 
Educational Research 87 (3): 619-58. https://doi.org/10.3102/0034654316671594.

Burde, Dana, Ozen Guven, Jo Kelcey, Heddy Lahmann, and Khaled Al-Abbadi. 2015. 
What Works to Promote Children’s Educational Access, Quality of Learning, and 
Wellbeing in Crisis-Affected Contexts. Education Rigorous Literature Review. U.K. 
Department for International Development. https://assets.publishing.service.gov.
uk/media/5a74955c40f0b616bcb17a8f/Education-emergencies-rigorous-review2.pdf.

Burns, Mary, and James Lawrie. 2015. Where It’s Needed Most: Quality Professional 
Development for All Teachers. INEE. https://doi.org/10.13140/RG.2.1.2044.3761.

Collaborative for Academic, Social, and Emotional Learning (CASEL). n.d. “CASEL’s 
SEL Framework.” CASEL. https://casel.org.

Cipriano, Christina, Micheal J. Strambler, Lauren H. Naples, Cheyeon Ha, Megan Kirk, 
Miranda Wood, Kaveri Sehgal, Almut K Zieher, Abigail Eveleigh and Joseph Durlak. 
2023. “The State of Evidence for Social and Emotional Learning: A Contemporary 
Meta-Analysis of Universal School-Based SEL Intervention.” Child Development 94 
(5): 1181-1204. https://doi.org/10.1111/cdev.13968.

Cohen, Jacob. 1988. Statistical Power Analysis for the Behavioral Sciences, 2nd ed. 
Lawrence Erlbaum Associates.

Davies, Lynn. 2010. “The Different Faces of Education in Conflict.” International Journal 
of Educational Development 30 (3): 169-75. https://doi.org/10.1057/dev.2010.69.

Deitz, Rena, Heddy Lahmann, and Tressa Thompson. 2021. Social and Emotional 
Learning (SEL) Systematic Review. U.S. Agency for International Development. 
https://dexisonline.com/wp-content/uploads/2023/05/Attachment-1-Systematic-
Review-Report.pdf. 

Diazgranados, Silvia, and Bernard Thuo. In Press. “What Works to Improve Foundational 
Learning in Crisis-Affected Contexts? A Meta-Analysis and Cost-Effectiveness 
Analysis of Education Interventions for School-Aged Children.” International 
Journal of Educational Development.

https://documents.worldbank.org/en/publication/documents-reports/documentdetail/099183002142332489
https://documents.worldbank.org/en/publication/documents-reports/documentdetail/099183002142332489
https://doi.org/10.3102/0034654316671594
https://assets.publishing.service.gov.uk/media/5a74955c40f0b616bcb17a8f/Education-emergencies-rigorous-review2.pdf
https://assets.publishing.service.gov.uk/media/5a74955c40f0b616bcb17a8f/Education-emergencies-rigorous-review2.pdf
https://doi.org/10.13140/RG.2.1.2044.3761
https://casel.org
https://doi.org/10.1111/cdev.13968
https://doi.org/10.1057/dev.2010.69
https://dexisonline.com/wp-content/uploads/2023/05/Attachment-1-Systematic-Review-Report.pdf
https://dexisonline.com/wp-content/uploads/2023/05/Attachment-1-Systematic-Review-Report.pdf


47July 2026

WHAT WORKS TO IMPROVE SEL SKILLS IN CONFLICT AND CRISIS SETTINGS

Diazgranados, Silvia, Marie-France Guimond, and Jeannie Annan. 2026. “Sequencing 
Fit-for-Purpose Research for Greater Impact, Value-for-Money and Sustainability: A 
Phased Methods Approach for Conflict and Crisis Settings.” Education and Conflict 
Review 7: 15-30. https://doi.org/10.14324/111.444.ecr.2026v7.003.

Diazgranados, Silvia, Katie Murphy, and Bernard Thuo. 2026. “What Works to Improve 
Early Childhood Development in Conflict and Crisis Settings? Evidence Review 
from Experimental and Quasi-Experimental Impact Evaluations.” Education and 
Conflict Review 7: 71-85. https://doi.org/10.14324/000.ch.10223221.

Diazgranados, Silvia, Marlana Salmon-Letelier, Bryan Nelson, Sonya Temko, Rebecca 
Bailey, Kimberly Smith, and Stephanie Jones. 2024. Mapping PSS-SEL Measurement 
Tools to an Inventory of SEL Domains and Subdomains for Different Settings and 
Populations. Harvard EASEL Lab and International Rescue Committee. http://inee.
exploresel.gse.harvard.edu/downloads/Mapping%20PSS-SEL%20Measurement%20
Tools.pdf.

Diazgranados, Silvia, Jeongmin Lee, Chinedu Ohanyido, Kayla Hoyer, and Adane 
Miheretu. 2022. “The Cost-Effectiveness of an Accelerated Learning Program on 
Literacy, Numeracy, and Social-Emotional Learning Outcomes of Out-of-School 
Children in Northeast Nigeria.” Journal of Research on Educational Effectiveness 
15 (4): 655-86. https://doi.org/10.1080/19345747.2022.2037799.

Diazgranados, Silvia, Jeongmin Lee, and Adane Miheretu. 2019. The Effectiveness of 
Remedial Tutoring on Students’ Learning Outcomes: Evidence from a Randomized 
Controlled Trial in Northeast Nigeria. Technical Report. International Rescue 
Committee

Diazgranados, Silvia, and Jeongmin Lee. 2019. Measure Guidance: Choosing and 
Contextualizing Assessment Measures in Educational Contexts. https://inee.org/sites/
default/files/resources/Measure_Guidance_final_11.19.2019.pdf.

Durlak, Joseph A., and Emily P. DuPre. 2008. “Implementation Matters: A Review of 
Research on the Influence of Implementation on Program Outcomes and the Factors 
Affecting Implementation.” American Journal of Community Psychology 41: 327-50. 
https://doi.org/10.1007/s10464-008-9165-0.

Durlak, Joseph A., Roger P. Weissberg, Allison B. Dymnicki, Rebecca D. Taylor, and 
Kriston B. Schellinger. 2011. “The Impact of Enhancing Students’ Social and 
Emotional Learning: A Meta-Analysis of School-Based Universal Interventions.” 
Child Development 82 (1): 405-32. https://doi.org/10.1111/j.1467-8624.2010.01564.x.

https://doi.org/10.14324/111.444.ecr.2026v7.003
https://doi.org/10.14324/000.ch.10223221
http://inee.exploresel.gse.harvard.edu/downloads/Mapping%20PSS-SEL%20Measurement%20Tools.pdf
http://inee.exploresel.gse.harvard.edu/downloads/Mapping%20PSS-SEL%20Measurement%20Tools.pdf
http://inee.exploresel.gse.harvard.edu/downloads/Mapping%20PSS-SEL%20Measurement%20Tools.pdf
https://doi.org/10.1080/19345747.2022.2037799
https://inee.org/sites/default/files/resources/Measure_Guidance_final_11.19.2019.pdf
https://inee.org/sites/default/files/resources/Measure_Guidance_final_11.19.2019.pdf
https://doi.org/10.1007/s10464-008-9165-0
https://doi.org/10.1111/j.1467-8624.2010.01564.x


48 Journal on Education in Emergencies

DIAZGRANADOS FERRÁNS, THUO, AND LÓPEZ

Durlak, Joseph A., Joseph L. Mahoney, and Alaina E. Boyle. 2022. “What We Know, 
and What We Need to Find Out, About Universal, School-Based Social and 
Emotional Learning Programs.” Psychological Bulletin 148 (11-12): 765-82. https://
doi.org/10.1037/bul0000383.

Education Cannot Wait. 2025. State of Education for Crisis-Affected Children and 
Adolescents: Access and Learning Outcomes—Global Estimates 2025 Update. 
Education Cannot Wait. https://www.educationcannotwait.org/sites/default/
files/2025-01/global_estimates_report_2025.pdf.

Evans, David K., and Fei Yuan. 2022. “How Big Are Effect Sizes in International 
Education Studies?” Educational Evaluation and Policy Analysis 44 (3): 532-40. 
https://doi.org/10.3102/01623737221079646.

Falk, Dannielle, Tejendra Pherali, Silvia Diazgranados, and Olga Homonchuk. 2024. 
Understanding the Dimensions of Conflict & Crisis. ERICC Technical Brief. ERICC 
Consortium. https://doi.org/10.6084/m9.figshare.27119604.

Forsberg, June T., and Jon-Håkon Schultz. 2022. “Educational and Psychosocial Support 
for Conflict-Affected Youths: The Effectiveness of a School-Based Intervention 
Targeting Academic Underachievement.” International Journal of School & 
Educational Psychology 11 (2): 145-66. https://doi.org/10.1080/21683603.2022.204
3209.

Global Education Evidence Advisory Panel. 2023. Cost-Effective Approaches to 
Improve Global Learning: Recommendations of the Global Education Evidence 
Advisory Panel. World Bank Group. https://documents1.worldbank.org/curated/
en/099420106132331608/pdf/IDU0977f73d7022b1047770980c0c5a14598eef8.pdf.

Hagos, Belay, and Tsegaye Hagos.. 2024. Recovering from Trauma: Evaluating the Effects of 
Social-Emotional Learning and Activity-Based Teaching Methods in Tigray, Ethiopia. 
Luminos Fund. https://luminosfund.org/wp-content/uploads/2024/10/Recovering-
from-Trauma_Evaluating-the-Effects-of-Social-Emotional-Learning-and-Activity-
Based-Teaching-Methods-in-Tigray-Ethiopia.pdf.

Harvard EASEL Lab and INEE. 2022. PSS-SEL Toolbox. Accessed April 21, 2026. https://
inee.org/pss-sel-toolbox.

Haste, Helen. 2023. Civic Reasoning and Engagement: Theoretical Foundations. MIT 
Press.

Islam, Asad, Liang Choon Wang, and Hashibul Hassan. 2022. Delivering Remote 
Learning Using a Low-Tech Solution: Evidence from an RCT During the COVID-19 
Pandemic. EdTech Hub. https://doi.org/10.53832/edtechhub.0070.

https://doi.org/10.1037/bul0000383
https://doi.org/10.1037/bul0000383
https://www.educationcannotwait.org/sites/default/files/2025-01/global_estimates_report_2025.pdf
https://www.educationcannotwait.org/sites/default/files/2025-01/global_estimates_report_2025.pdf
https://doi.org/10.3102/01623737221079646
https://doi.org/10.6084/m9.figshare.27119604
https://doi.org/10.1080/21683603.2022.2043209
https://doi.org/10.1080/21683603.2022.2043209
https://documents1.worldbank.org/curated/en/099420106132331608/pdf/IDU0977f73d7022b1047770980c0c5a14598eef8.pdf
https://documents1.worldbank.org/curated/en/099420106132331608/pdf/IDU0977f73d7022b1047770980c0c5a14598eef8.pdf
https://luminosfund.org/wp-content/uploads/2024/10/Recovering-from-Trauma_Evaluating-the-Effects-of-Social-Emotional-Learning-and-Activity-Based-Teaching-Methods-in-Tigray-Ethiopia.pdf
https://luminosfund.org/wp-content/uploads/2024/10/Recovering-from-Trauma_Evaluating-the-Effects-of-Social-Emotional-Learning-and-Activity-Based-Teaching-Methods-in-Tigray-Ethiopia.pdf
https://luminosfund.org/wp-content/uploads/2024/10/Recovering-from-Trauma_Evaluating-the-Effects-of-Social-Emotional-Learning-and-Activity-Based-Teaching-Methods-in-Tigray-Ethiopia.pdf
https://inee.org/pss-sel-toolbox
https://inee.org/pss-sel-toolbox
https://doi.org/10.53832/edtechhub.0070


49July 2026

WHAT WORKS TO IMPROVE SEL SKILLS IN CONFLICT AND CRISIS SETTINGS

INEE (Inter-agency Network for Education in Emergencies). 2010. Minimum Standards 
for Education: Preparedness, Response, Recovery. INEE. https://inee.org/resources/
inee-minimum-standards.

INEE. 2016. Background Paper on Psychosocial Support and Social and Emotional 
Learning in Emergency Settings. INEE. https://resourcecentre.savethechildren.net/
document/inee-background-paper-psychosocial-support-and-social-and-emotional-
learning-children-and.

INEE. n.d. “Measurement Library.” INEE. Accessed August 11, 2026. https://inee.org/
measurement-library.

Jones, Damon E., Mark Greenberg, and Max Crowley. 2015. “Early Social-Emotional 
Functioning and Public Health: The Relationship Between Kindergarten Social 
Competence and Future Wellness.” American Journal of Public Health 105 (11): 
2283-90. https://doi.org/10.2105/AJPH.2015.302630.

Jones, Stephanie, Rebecca Bailey, Kathryn Brush, Bryan Nelson, and Sarah Barnes. 
2016. What Is the Same and What Is Different? Making Sense of the Non-
Cognitive Domain: Helping Educators Translate Research into Practice. Harvard 
Graduate School of Education, EASEL Lab. https://easel.gse.harvard.edu/sites/g/files/
omnuum4486/files/gse-easel-lab/files/words_matter_paper.pdf.

Jones, Stephanie M., Katarina E. Brush, Thelma Ramirez, Zoe Xinyi Mao, Michele 
Marenus, Rebecca Bailey, Gretchen Brion-Meisels, Joseph McIntyre, Jennifer Kahn, 
and Laura Stickle. 2017. Navigating Social and Emotional Learning from the Inside 
Out. Harvard Graduate School of Education. https://wallacefoundation.org/sites/
default/files/2024-10/navigating-social-and-emotional-learning-from-the-inside-
out-2ed.doi_.10.59656%252FYD-OS5671.001.pdf.

Jones, Stephanie M., Rebecca Bailey, Katherine Brush, and Jennifer Kahn McIntyre. 2017. 
Kernels of Practice for SEL. https://wallacefoundation.org/sites/default/files/2023-09/
Kernels-of-Practice-for-SEL.pdf.

Jones, Stephanie M., and Jennifer Kahn. 2017. The Evidence Base for How We Learn: 
Supporting Students’ Social, Emotional, and Academic Development. The Aspen 
Institute, National Commission on Social, Emotional, and Academic Development. 
https://www.aspeninstitute.org/wp-content/uploads/2017/09/SEAD-Research-
Brief-9.12_updated-web.pdf.

https://inee.org/resources/inee-minimum-standards
https://inee.org/resources/inee-minimum-standards
https://resourcecentre.savethechildren.net/document/inee-background-paper-psychosocial-support-and-social-and-emotional-learning-children-and
https://resourcecentre.savethechildren.net/document/inee-background-paper-psychosocial-support-and-social-and-emotional-learning-children-and
https://resourcecentre.savethechildren.net/document/inee-background-paper-psychosocial-support-and-social-and-emotional-learning-children-and
https://inee.org/measurement-library
https://inee.org/measurement-library
https://doi.org/10.2105/AJPH.2015.302630
https://easel.gse.harvard.edu/sites/g/files/omnuum4486/files/gse-easel-lab/files/words_matter_paper.pdf
https://easel.gse.harvard.edu/sites/g/files/omnuum4486/files/gse-easel-lab/files/words_matter_paper.pdf
https://wallacefoundation.org/sites/default/files/2024-10/navigating-social-and-emotional-learning-from-the-inside-out-2ed.doi_.10.59656%252FYD-OS5671.001.pdf
https://wallacefoundation.org/sites/default/files/2024-10/navigating-social-and-emotional-learning-from-the-inside-out-2ed.doi_.10.59656%252FYD-OS5671.001.pdf
https://wallacefoundation.org/sites/default/files/2024-10/navigating-social-and-emotional-learning-from-the-inside-out-2ed.doi_.10.59656%252FYD-OS5671.001.pdf
https://wallacefoundation.org/sites/default/files/2023-09/Kernels-of-Practice-for-SEL.pdf
https://wallacefoundation.org/sites/default/files/2023-09/Kernels-of-Practice-for-SEL.pdf
https://www.aspeninstitute.org/wp-content/uploads/2017/09/SEAD-Research-Brief-9.12_updated-web.pdf
https://www.aspeninstitute.org/wp-content/uploads/2017/09/SEAD-Research-Brief-9.12_updated-web.pdf


50 Journal on Education in Emergencies

DIAZGRANADOS FERRÁNS, THUO, AND LÓPEZ

Jones, Stephanie M., Rebecca Bailey, Sonya Temko, Megan Donaher, Nora Raish, and 
Tasha Ramirez. 2020. Psychosocial Support and Social Emotional Learning Outcomes 
in Education in Emergencies: Identifying, Analyzing and Mapping Tools to Global 
Guidance Documents. INEE. https://app.mhpss.net/?get=57/inee-pss-and-emotional-
learning-outcomes-in-education-in-emergencies-v1.1-lowres.pdf.

Jordans, Mark J. D., Ivan H. Komproe, Wietse A. Tol, Brandon A. Kohrt, Nagendra 
P. Luitel, Robert D. Macy, and Joop T. V. M. de Jong. 2010. “Evaluation of a 
Classroom-Based Psychosocial Intervention in Conflict-Affected Nepal.” Journal 
of Child Psychology and Psychiatry 51 (7): 818-26. https://doi.org/10.1111/j.1469-
7610.2010.02209.x.

Kim, Ha Yeon, Carly Tubbs-Dolan, J. Lawrence Aber, Silvia Diazgranados, and Tejendra 
Pherali. 2026. “A Conceptual Framework for Education Research in Conflict and 
Protracted Crisis (ERICC): A Holistic Approach for Systematic Field Building.” 
Educational Researcher 55 (3): 204-11. https://doi.org/10.3102/0013189X251406243.

Kim, Ha Yeon, Rena Deitz, and J. Lawrence Aber. 2024. “SEL in Countries Affected 
by Armed Conflicts and Protracted Crises.” In Handbook of Social and Emotional 
Learning, edited by Joseph A. Durlak, Celene E. Domitrovich, and J. Lawrence Aber, 
542-56. The Guilford Press. https://doi.org/10.6084/m9.figshare.24107691.

Kim, Ha Yeon, Lindsey Brown, Carly Tubbs Dolan, Kalina Gjicali, Rena Deitz, María 
del Sol Prieto Bayona, and J. Lawrence Aber. 2023. “Testing the Impact of a Skill-
Targeted Social and Emotional Learning Curriculum on Elementary School Students’ 
Social, Emotional, and Academic Outcomes.” Journal of Educational Psychology 115 
(3): 502-22. https://doi.org/10.1037/edu0000775.

Kraft, Matthew A. 2020. “Interpreting Effect Sizes of Education Interventions.” 
Educational Researcher 49 (4): 241-53. https://doi.org/10.3102/0013189X20912798.

Levinson, Meira. 2013. No Citizen Left Behind. Harvard University Press.

Lipsey, Mark W., and David B. Wilson. 2001. Practical Meta-Analysis. Sage Publications.

Mishra, Anjini, Bukola Oyinloye, Faith Mkwananzi, Micheal Watts, Adedoyin Adesina, 
Oladele Akogun, Marlana Salmon-Letelier, and Silvia Diazgranados. 2023. The 
Evidence for Improving Education in Conflict-Affected Areas of Nigeria and Existing 
Gaps. ERICC Evidence Review Working Paper. ERICC Consortium. https://doi.
org/10.6084/m9.figshare.24231040.

https://app.mhpss.net/?get=57/inee-pss-and-emotional-learning-outcomes-in-education-in-emergencies-v1.1-lowres.pdf
https://app.mhpss.net/?get=57/inee-pss-and-emotional-learning-outcomes-in-education-in-emergencies-v1.1-lowres.pdf
https://doi.org/10.1111/j.1469-7610.2010.02209.x
https://doi.org/10.1111/j.1469-7610.2010.02209.x
https://doi.org/10.3102/0013189X251406243
https://doi.org/10.6084/m9.figshare.24107691
https://doi.org/10.1037/edu0000775
https://doi.org/10.3102/0013189X20912798
https://doi.org/10.6084/m9.figshare.24231040
https://doi.org/10.6084/m9.figshare.24231040


51July 2026

WHAT WORKS TO IMPROVE SEL SKILLS IN CONFLICT AND CRISIS SETTINGS

Moffitt, Terrie E., Louise Arseneault, Daniel Belsky, Nigel Dickson, Robert J. Hancox, 
HonaLee Harrington, Renate Houts et al. 2011. “A Gradient of Childhood Self-
Control Predicts Health, Wealth, and Public Safety.” Proceedings of the National 
Academy of Sciences of the United States of America 108 (7): 2693-98. https://doi.
org/10.1073/pnas.1010076108.

Murnane, Richard J., and John B. Willett. 2011. Methods Matter: Improving Causal 
Inference in Educational and Social Science Research. Oxford University Press.

Nicolai, Susan, and Carl Triplehorn. 2003. The Role of Education in Protecting Children in 
Conflict. Humanitarian Practice Network Working Paper 42. Overseas Development 
Institute. https://odi.org/en/publications/the-role-of-education-in-protecting-
children-in-conflict/.

O’Callaghan, Paul, Lindsay Branham, Ciarán Shannon, Theresa S. Betancourt, Martin 
Dempster, and John McMullen. 2014. “A Pilot Study of a Family Focused, Psychosocial 
Intervention with War-Exposed Youth at Risk of Attack and Abduction in North-
Eastern Democratic Republic of Congo.” Child Abuse & Neglect 38 (7): 1197-1207. 
https://doi.org/10.1016/j.chiabu.2014.02.004.

OECD (Organisation for Economic Co-operation and Development). 2015. Skills for 
Social Progress: The Power of Social and Emotional Skills. OCED. https://www.oecd.
org/content/dam/oecd/en/publications/reports/2015/03/skills-for-social-progress_
g1g4c895/9789264226159-en.pdf.

Özler, Berk, Kelly Hallman, Marie-France Guimond, Elizabeth A. Kelvin, Marian Rogers, 
and Esther Karnley. 2020. “Girl Empower—A Gender Transformative Mentoring 
and Cash Transfer Intervention to Promote Adolescent Wellbeing: Impact Findings 
from a Cluster-Randomized Controlled Trial in Liberia.” SSM-Population Health 
10: 100527. https://doi.org/10.1016/j.ssmph.2019.100527.

Peltonen, Kirsi, Samir Qouta, Eyad El Sarraj, and Raija-Leena Punamäki. 2012. 
“Effectiveness of a School-Based Intervention in Enhancing Mental Health and 
Social Functioning among War-Affected Children.” Traumatology 18 (4): 37-46. 
https://doi.org/10.1177/1534765612437380.

Punamäki, Raija-Leena, Kirsi Peltonen, Marwan Diab, and Samir R. Qouta. 2014. 
“Psychosocial Interventions and Emotion Regulation among War-Affected 
Children: Randomized Control Trial Effects.” Traumatology 20 (4): 241-52. https://
doi.org/10.1037/h0099856.

https://doi.org/10.1073/pnas.1010076108
https://doi.org/10.1073/pnas.1010076108
https://odi.org/en/publications/the-role-of-education-in-protecting-children-in-conflict/
https://odi.org/en/publications/the-role-of-education-in-protecting-children-in-conflict/
https://doi.org/10.1016/j.chiabu.2014.02.004
https://www.oecd.org/content/dam/oecd/en/publications/reports/2015/03/skills-for-social-progress_g1g4c895/9789264226159-en.pdf
https://www.oecd.org/content/dam/oecd/en/publications/reports/2015/03/skills-for-social-progress_g1g4c895/9789264226159-en.pdf
https://www.oecd.org/content/dam/oecd/en/publications/reports/2015/03/skills-for-social-progress_g1g4c895/9789264226159-en.pdf
https://doi.org/10.1016/j.ssmph.2019.100527
https://doi.org/10.1177/1534765612437380
https://doi.org/10.1037/h0099856
https://doi.org/10.1037/h0099856


52 Journal on Education in Emergencies

DIAZGRANADOS FERRÁNS, THUO, AND LÓPEZ

Puri, Jyotsna, Anastasia Aladysheva, Vegard Iversen, Yashodhan Ghorphade, and Tilman 
Bruck. 2017. “Can Rigorous Impact Evaluations Improve Humanitarian Assistance?” 
Journal of Development Effectiveness 9 (4): 519-42. https://doi.org/10.1080/1943934
2.2017.1388267.

Rauschenberger, Emilee, and Taline Sabella. 2023. Taking Stock in Jordan: Evidence 
Landscape and Gaps. ERICC Working Paper. ERICC Consortium https://reliefweb.
int/report/jordan/taking-stock-jordan-evidence-landscape-and-gaps-jordans-
educational-response-syrian-refugee-crisis.

Rinehart, Gray, Tejendra Pherali, Elaine Chase, Htet Thiha Zaw, and Thein Naing. 
2024. Diversity and Fragmentation of Myanmar Education. ERICC Working Paper. 
ERICC Consortium. Working Paper. https://doi.org/10.6084/m9.figshare.27105559

Rosen, Yigal, and Gavriel Salomon. 2011. “Durability of Peace Education Effects in 
the Shadow of Conflict.” Social Psychology of Education 14 (1): 135-47. https://doi.
org/10.1007/s11218-010-9134-y.

Saha, Proma, Ashraf Haque, Galib Hasan, Mohosin Abedin, Jeffery Dow, Htet Thiha 
Zaw, and Silvia Diazgranados. 2023. Evidence to Practice: The Case of Education in 
an Emergency Context—Cox’s Bazar. ERICC Working Paper. ERICC Consortium. 
https://doi.org/10.6084/m9.figshare.24218965.

Selman, Robert L. 2008. “Ethical Reasoning and Development.” In Handbook of Moral 
and Character Education, edited by Larry Nucci and Darcia Narvaez, 229-46. 
Routledge. https://ndl.ethernet.edu.et/bitstream/123456789/30487/1/25.pdf.

Shah, Ritesh, and Kelsey A. Dalrymple. 2025. “The Need for a Racial Reckoning in the 
Education in Emergencies Community: A Focus on Social and Emotional Learning.” 
Comparative Education Review 69 (3): 479-503. https://doi.org/10.1086/736500.

Shonkoff, Jack P., and Andrew S. Garner. 2012. “The Lifelong Effects of Early Childhood 
Adversity and Toxic Stress.” Pediatrics 129 (1): e232-46. https://doi.org/10.1542/
peds.2011-2663.

Temko, Sonya, Rachel Smith, Bryan Nelson, Christine Park, Rebecca Bailey, Julia F. 
Johna, Silvia Diazgranados Ferrans, and Stephanie M. Jones. 2023. “Responding 
to the Field: Development of and Findings from the PSS-SEL Toolbox.” Social and 
Emotional Learning: Research, Practice, and Policy 2: 100017. https://doi.org/10.1016/j. 
sel.2023.100017.

https://doi.org/10.1080/19439342.2017.1388267
https://doi.org/10.1080/19439342.2017.1388267
https://reliefweb.int/report/jordan/taking-stock-jordan-evidence-landscape-and-gaps-jordans-educational-response-syrian-refugee-crisis
https://reliefweb.int/report/jordan/taking-stock-jordan-evidence-landscape-and-gaps-jordans-educational-response-syrian-refugee-crisis
https://reliefweb.int/report/jordan/taking-stock-jordan-evidence-landscape-and-gaps-jordans-educational-response-syrian-refugee-crisis
https://doi.org/10.6084/m9.figshare.27105559
https://doi.org/10.1007/s11218-010-9134-y
https://doi.org/10.1007/s11218-010-9134-y
https://doi.org/10.6084/m9.figshare.24218965
https://ndl.ethernet.edu.et/bitstream/123456789/30487/1/25.pdf
https://doi.org/10.1086/736500
https://doi.org/10.1542/peds.2011-2663
https://doi.org/10.1542/peds.2011-2663
https://doi.org/10.1016/j. sel.2023.100017
https://doi.org/10.1016/j. sel.2023.100017


53July 2026

WHAT WORKS TO IMPROVE SEL SKILLS IN CONFLICT AND CRISIS SETTINGS

Tol, Wietse A., Ivan H. Komproe, Dewi Susanty, Mark J. D. Jordans, Rebecca D. Macy, 
and Joop T. V. M. de Jong. 2008. “School-Based Mental Health Intervention for 
Children Affected by Political Violence in Indonesia: A Cluster Randomized Trial.” 
Journal of American Medical Association 300 (6): 655-62. https://doi.org/10.1001/
jama.300.6.655.

Tol, Wietse A., Ivan H. Komproe, Mark J. D. Jordans, Anavarathan Vallipuram, Heather 
Sipsma, Samabasivamoorthy Sivayokan, Robert D. Macy, and Joop de Jong. 2012. 
“Outcomes and Moderators of a Preventive School-Based Mental Health Intervention 
for Children Affected by War in Sri Lanka: A Cluster Randomized Trial.” World 
Psychiatry 11 (2): 114-22. https://doi.org/10.1016/j.wpsyc.2012.05.008.

Tol, Wietse A., Ivan H. Komproe, Mark J. D. Jordans, Aline Ndayisaba, Prudence 
Ntamutumba, Heather Sipsma, Eva S. Smallegange, Robert D. Macy, and Joop T. 
V. M. de Jong. 2014. “School-Based Mental Health Intervention for Children in 
War-Affected Burundi: A Cluster Randomized Trial.” BMC Medicine 12 (1): 56. 
https://doi.org/10.1186/1741-7015-12-56.

Torrente, Catalina, J. Lawrence Aber, Leighann Starkey, Brian Johnston, Anjuli 
Shivshanker, Nina Weisenhorn, Jeannie Annan, Edward Seidman, Sharon Wolf, and 
Carly Tubbs Dolan. 2019. “Improving Primary Education in the Democratic Republic 
of the Congo: End-Line Results of a Cluster-Randomized Wait-List Controlled Trial 
of Learning in a Healing Classroom.” Journal of Research on Educational Effectiveness 
12 (3): 413-47. https://doi.org/10.1080/19345747.2018.1561963.

Tubbs Dolan, Carly, Ha Yeon Kim, Lindsay Brown, Kalina Gjicali, Serena Borsani, Samer 
Houchaimi, and J. Lawrence Aber. 2022. “Supporting Syrian Refugee Children’s 
Academic and Social-Emotional Learning in National Education Systems.” American 
Educational Research Journal 59: 1-47. https://doi.org/10.3102/00028312211062911.

UNESCO (United Nations Educational, Scientific and Cultural Organization). 2012. 
Education for All Global Monitoring Report 2012. UNESCO. https://reliefweb.int/
report/world/education-all-global-monitoring-report-2012-youth-and-skills-putting-
education-work.

UNESCO. 2011. The Hidden Crisis: Armed Conflict and Education. Education for All 
Global Monitoring Report 2011. UNESCO. https://unesdoc.unesco.org/ark:/48223/
pf0000190743.

Wagner Tsoni, Ioanna, Nicholas Wilson, Maartje Schots, and Ceasar Taban. 2024. 
Conflict’s Long Shadow: Evidence on Education in Emergencies in South Sudan. ERICC 
Working Paper. ERICC Consortium. https://doi.org/10.6084/m9.figshare.29247557.

https://doi.org/10.1001/jama.300.6.655
https://doi.org/10.1001/jama.300.6.655
https://doi.org/10.1016/j.wpsyc.2012.05.008
https://doi.org/10.1186/1741-7015-12-56
https://doi.org/10.1080/19345747.2018.1561963
https://doi.org/10.3102/00028312211062911
https://reliefweb.int/report/world/education-all-global-monitoring-report-2012-youth-and-skills-putting-education-work
https://reliefweb.int/report/world/education-all-global-monitoring-report-2012-youth-and-skills-putting-education-work
https://reliefweb.int/report/world/education-all-global-monitoring-report-2012-youth-and-skills-putting-education-work
https://unesdoc.unesco.org/ark:/48223/pf0000190743
https://unesdoc.unesco.org/ark:/48223/pf0000190743
https://doi.org/10.6084/m9.figshare.29247557

	JEiE_Vol11No1_What-Works-to-Improve-SEL-Skills-in-Conflict-and-Crisis_July2026
	Pages from JEiE_Vol11No1_July2026 (1).pdf

